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EXECUTIVE SUMMARY  
Dying 2 Drive is a single-dose educational road safety initiative aimed at reducing death and serious 

injury amongst young road users in Herefordshire and Worcestershire. The event involves a realistic 

road traffic collision (RTC) reconstruction involving all of the blue light services, their response and the 

ripple effect of such a collision; followed by four workshops reinforcing some of the key messages such 

as the importance of wearing seatbelts, speeding, driving whilst impaired and  distractions. The event 

concludes with a testimony of a parent who has lost a child. The scheme is aimed at Year 11 students 

who will currently be car passengers and soon to become young drivers.  

Evaluation was conducted on students who attended the ‘Dying 2 Drive’ event in Autumn 2019. 

A mixture of qualitative and quantitative methods were employed for this evaluation. A ‘Post-then-Pre’ 

online survey was distributed, where data are collected after the intervention and respondents are also 

required to think about what their responses would have been prior to the intervention; 350 surveys 

were fully completed. A focus group was also held with 33 participants across three schools. A survey 

was also distributed to the teachers to find out whether or not they thought the students had 

benefitted from attending the event and whether they thought the intervention would have an impact 

on the students’ behaviour choices on the road as well as their overall thoughts on the event.   

There were statistically significant improvements in the attitudinal and intentions questions in the post-

questionnaire, compared to the pre-questionnaire. The responses to this question indicate that 

respondents believed that their awareness, knowledge and attitudes towards the driving behaviours 

improved after experiencing Dying 2 Drive. 

The scenario-based questions asked the students, unprompted, how they would react in given 

situations. With the drink-drive scenario, most students provided credible strategies for coping with 

the situation; and whilst, overall, a range of positive coping strategies were supplied for dealing with 

other passengers distracting the driver, there were some who felt that it was down to the competency 

of the driver. As such, the distraction workshop may need strengthening to convey how difficult it is to 

multitask and the amount of concentration a driver requires. With the broken seatbelt scenario, most 

respondents positively responded by saying they would move seats or refuse the lift. 

Dying 2 Drive was well received by students, with the majority agreeing that the presenters were 

knowledgeable; the intervention was engaging and provided them with good coping mechanisms; and 

that they have benefitted by attending.  

Students were asked how the intervention could be improved and five themes emerged: 

¶ more interaction 

¶ fear appeals versus a positive approach to driving 

¶ more real-life situations and coping mechanisms 

¶ presenters’ style of approach 

¶ other improvements and/or recommendations.    

Students stated that they preferred the interactive sessions over those where they had to listen to 

presentations. Some students felt that it needed to be more graphic to have an impact, whilst others 

felt it needed to be more positive. Students suggested that problem-solving exercises, based on real-

life examples, could be used to help them find more coping mechanisms for risky situations. There were 

some practical suggestions, based on presentation style and volume levels for the demonstrations, as 

well as being able to have materials to take home. 



  
 

There were 12 teachers who completed the reflective survey. The teachers believed the car crash (RTC) 

demonstration, alcohol and drug workshop and the testimony of the parent losing a child were the 

most effective elements of the Dying 2 Drive intervention. They thought the distractions and cycling 

(speeding) workshops were the least effective as neither session had the shock factor or an interactive 

element.  

The impressions of the teachers are interesting. Whilst they thought the RTC demonstration was one 

of the most effective elements, at the same time, they felt that it needed to be more impactful to evoke 

emotions. Overall, they rated the intervention highly and whilst they may have had the impression that 

their students were not as engaged as in previous years, the student survey suggests that it has had an 

impact and learning has taken place. Fear appeal used in previous years may have had an immediate 

effect and evoked strong emotions, but as the literature suggests, this approach may not elicit the 

desired behavioural response in the long term. It is interesting to note that teachers also believe the 

intervention could be more interactive in places.  

Focus groups provided an opportunity to explore the student and teacher survey findings. They 

reinforced the finding that learning had taken place. The participants did suggest that interactivity could 

be increased and returned to the concept of using problem solving to identify coping strategies. Related 

to this, it was revealed that risk taking behaviour is situation-dependent, with some behaviours being 

entirely taboo in some scenarios and acceptable in others. These can depend on the driver and other 

participants involved, and the situation itself. As such, exploring a range of coping mechanisms for 

different scenarios might help them better prepare and demonstrate that the risk is not worth taking 

in any situation. It was also suggested that positive aspects of driving would bring a balance to the 

presentation and provide an opportunity to demonstrate the other elements which could be lost as a 

result of risky behaviour (freedom, independence and the financial implications of a collision or fines).  

The combination of the qualitative and quantitative results leads to some recommendations which can 

inform the future design of the intervention:  

1. Consider making all the workshops (particularly the distractions workshop) in the event 

engaging and/or interactive to make students feel more involved, for example, group work, an 

activity or game 

2. Consider incorporating the positives of driving such as the freedom, independence and 

opportunities of learning to drive 

3. Consider altering the distraction workshop to demonstrate and strongly convey that driving is 

not easy and when doing multiple tasks while driving it minimises concentration levels on the 

driving task 

4. Consider using examples that include young people and scenarios that they could find 

themselves in, such as the RTC demonstration, as suggested by the participants, could be 

teenage friends leaving a party in the middle of the night 

5. Consider including financial implications of a collision, the fines and points you could incur if 

caught speeding, driving through a red light as well as using a mobile phone behind the wheel   

6. Consider also doing an intervention for Year 7s, making them aware of pedestrian, cyclist and 

passenger responsibilities  

7. Continue to deliver the intervention without resorting heavily to fear appeal and gory images.  

8. Consider incorporating real-life situations and coping mechanisms 

9. Consider ways to reinforce the messages through giving ‘freebies’ (as suggested by a small 

handful of respondents in the survey) or as a follow-up (suggested by the teachers) 



  
 

DYING 2 DRIVE – DESCRIBING THE INTERVENTION 
Dying 2 Drive is a single-dose educational road safety initiative aimed at reducing death and serious 

injury amongst young road users in Herefordshire and Worcestershire. The event involves a realistic 

road traffic collision (RTC) reconstruction involving all of the blue light services, their response and the 

ripple effect of such a collision; followed by four workshops reinforcing some of the key messages such 

as the importance of wearing seatbelts, speeding, driving whilst impaired and  distractions. The event 

concludes with a testimony of a parent who has lost a child. The scheme is aimed at Year 11 students 

who will currently be car passengers and soon to become young drivers.  

Evaluation was conducted on students who attended the ‘Dying 2 Drive’ event in Autumn 2019. 

EVALUATION 

METHODOLOGY  
A mixture of qualitative and quantitative methods were employed for this evaluation. A ‘Post-then-Pre’ 

online survey was distributed, where data are collected after the intervention and respondents are also 

required to think about what their responses would have been prior to the intervention; 350 surveys 

were fully completed. A focus group was also held with 33 participants across three schools. Due to 

time constraints and accessibility, a comparison group was not used. However, future evaluations could 

incorporate the use of comparison groups (of non-attending students and/or students receiving 

alternative interventions) to account for potentially extraneous variables. 

The purpose of the survey was to quantitatively determine if the intervention affected their awareness 

and behaviours. They were presented with 12 statements which related to driver and passenger 

responsibilities, speed limits, helmet and seatbelt wearing. The statements were related to concepts 

included in the event. The remainder of the questions for the survey focused on demographic 

information (age and gender) and their thoughts on the Dying 2 Drive intervention, questioning 

whether the students thought Dying 2 Drive was engaging and if they felt they have benefited from the 

event, as well as providing them with the opportunity to make comments on what they would change 

and/or improve. Using a post-then-pre-design to identify self-reported behavioural and awareness 

changes can provide substantial evidence for intervention impact. 

A survey was also distributed to the teachers to find out whether or not they thought the students had 

benefitted from attending the event and whether they thought the intervention would have an impact 

on the students’ behaviour choices on the road as well as their overall thoughts on the event.   

A qualitative approach provides an insight into the views of the students in terms of what they recall 

from the intervention; what they felt that they had learnt; and how it could be improved. A focus group 

is more than a group of individuals responding to the same questions. Responses emerge from the 

group interactions, with people discussing views with each other and reflecting. This provides an 

invaluable insight with this particular target audience. Focus groups enable participants to have an in-

depth conversation on a wide range of subjects relating to the topics covered in the event. It allows for 

the exploration of personal experiences, views, values, attitude, beliefs, meanings, feelings and 

emotions – allowing researchers to understand their social world through their eyes. Therefore, a focus 

group was also a suitable method for data collection for this evaluation. There were 33 students who 

participated in a total of four focus groups across three different schools.  

 



  
 

SURVEY FINDINGS  

DEMOGRAPHICS   
There were 350 online surveys fully completed. As figure 1 shows, 40.3% were male, and 48% female. 

A small proportion of the respondents preferred not to say (4.3%), and 7.4% of the respondents 

preferred to self-describe (consisting mostly of silly responses). The surveys were distributed to Year 11 

students who had attended the Dying 2 Drive intervention, therefore there was a mixture of 15-and 

16-year olds.  

 Figure 1 ς Gender of Respondents  

 

AGREEMENT LEVELS AFTER AND BEFORE THE DYING 2 DRIVE EVENT  
The students had to reflect on a number of statements and state how much they agreed with each 

statement (using a seven-point Likert scale of Strongly Agree to Strongly Disagree ) after the Dying 2 

Drive intervention, as well as reflecting on how much they would have agreed or disagreed with the 

statements prior to the intervention. 

The statements were related to: 

¶ Speeding/speed limits  

¶ Driver/passenger responsibilities 

¶ Seatbelt wearing 

¶ Pedestrians/cyclists  

¶ Distractions 

 As Figure 2 demonstrates, there is a general increase in ‘Strongly Agree/Agee’ after the intervention in 

all the statements (there is also an increase in Strongly Disagree/Disagree for the statement which was 

negatively phrased: ‘I do not have a responsibility to keep myself and others safe on the road’). In 

particular, there is an increase in being able to challenge those who behave badly in a car; always 

wearing a seatbelt; awareness that a car cannot stop straight away; and being able to identify difference 

between excessive and inappropriate speeds. The difference between ‘Post’ and ‘Pre’ (on self- 

reflection) responses is statistically significant (P>0.5) (see appendix three).  

40.3%

48.0%

4.3%
7.4%

Male Female Prefer not to say Prefer to self-describe



  
 

Figure 2 ² Agreement levels (Strongly Agree/Agree) AFTER and BEFORE the Dying 2 Drive intervention
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SCENARIO-BASED QUESTIONS  
“You and your friends have gone out for the evening and you plan to get a lift back with your friend, 

but you know they have been drinking alcohol and have gone over the limit. They insist they are fine 

and will drive you back home. What would YOU say or do?” 

 

In asking this question, it got the respondents to think about alternative ways to get home. Responses 

ranged from calling a parent, getting a taxi, or taking over and driving for the friend. Some respondents, 

however, did state that they would still get in the car and risk it.  

ΨL ǿƻǳƭŘ ǘŜƭƭ ǘƘŜƳ ǘƻ ŘǊƛǾŜ ŎŀǊŜŦǳƭƭȅΩ 

ΨL ǿƻǳƭŘ ǎŀȅ ǘƘŀǘ L ǿƛƭƭ ŘǊƛǾŜ ŀƴŘ ǘŀƪŜ ǘƘŜƳ ƘƻƳŜΩ  

ΨDŜǘ ƛƴ ǘƘŜ ŎŀǊΩ 

ΨLΩŘ Ŏŀƭƭ Ƴȅ ǇŀǊŜƴǘǎ ǘƻ ƎƛǾŜ ƳŜ ŀ ƭƛŦǘ ōŀŎƪ ƛƴǎǘŜŀŘ ŀƴŘ ƻŦŦŜǊ ǘƘŜƳ ŀ ƭƛŦǘ ŀǎ ǿŜƭƭΩ 

ΨL ǿƻǳƭŘ ǎŀȅ ƴƻǘ ǘƻ ŀǎ ƛǘ Ŏŀƴ ŀŦŦŜŎǘ ǘƘŜƛǊ ƭƛŎŜƴŎŜ ŀƴŘ ŎƻǳƭŘ ŎǊŀǎƘ ŀƴŘ ƛƴƧǳǊŜ ǘƘŜ ƻǘƘŜǊ ǇŀǎǎŜƴƎŜǊǎΩ 

ΨL ǿƻǳƭŘ ƻŦŦŜǊ ǘƻ Ǉŀȅ ŦƻǊ ŀ ǘŀȄƛ ŀƴŘ ǘŜƭƭ ǘƘŜƳ ƴƻǘ ǘƻ ŘǊƛǾŜΦ LŦ ǘƘŀǘ ŘƻŜǎƴΩǘ ǿƻǊƪΣ LΩƭƭ ǘŀƪŜ ǘƘŜ ƪŜȅǎ ƻŦŦ 

ǘƘŜƳΩ 

ΨL ǿƻǳƭŘ ƛƴŦƻǊƳ ǘƘŜ ŘǊƛǾŜǊ ǘƘŀǘ ƳŜ ŀƴŘ Ƴȅ ŦǊƛŜƴŘǎ ŦŜŜƭ ǳƴǿŜƭƭΣ ŀƴŘ ŀǎƪ ŦƻǊ ǘƘŜƳ ǘƻ Ǉǳƭƭ ƻǾŜǊΩ 

ΨDŜǘ ŀ ǘŀȄƛΩ 

ΨLΩƳ ƴƻǘ ƎŜǘǘƛƴƎ ƛƴ ǘƘŜ ŎŀǊ ŀƴŘ ȅƻǳ ǎƘƻǳƭŘƴΩǘ ŘǊƛǾŜ ŜƛǘƘŜǊΦ [ŜǘΩǎ ƎŜǘ ŀ ƭƛŦǘ ŀƴŘ ŎƻƭƭŜŎǘ ŎŀǊ ǘƻƳƻǊǊƻǿΩ 

Ψ{ŀȅ ƴƻ ŀƴŘ ǿŀƭƪΩ  

ΨLΩŘ ƭŜǘ ǘƘŜƳ ōŜŎŀǳǎŜ ƛŦ ƛǘǎ ŦŀǊ ŀǿŀȅ ŀƴŘ ƭŀǘŜ ŀǘ ƴƛƎƘǘ ǘƘŜ Ǌƛǎƪ ƛǎ ǿƻǊǘƘ ƛǘΩ 

 



  
 

“You’re in a car with your friends and the passengers are distracting the driver. What would YOU say or 

do?” 

 

By asking the respondents this question around passenger distraction, it got them to think about their 

responsibilities as a passenger. As can be seen by the responses, they do see themselves as having a 

responsibility as a passenger and understand that friends can be distracting in a car. Responses range 

from telling their friends to be quiet to explaining to them that they are being distracting and the driver 

needs to concentrate. Interestingly, however, some of the respondents stated that they would either 

do nothing or they would judge how competent the driver is and if they are okay with the other 

passengers distracting them. As a result, the distraction workshop may need altering slightly to 

demonstrate and strongly convey that driving is not easy and when doing multiple tasks while driving 

minimises concentration levels on the driving task.  

Ψ/ŀƴ ȅƻǳ ōŜ ǉǳƛŜǘ ǇƭŜŀǎŜΩ  

Ψ{I¦¢ ¦tΗΩ 

Ψ¢Ŝƭƭ ǘƘŜƳ ǘƻ ōŜ ǉǳƛŜǘ ŀƴŘ ŜȄǇƭŀƛƴ ǘƻ ǘƘŜƳ ǿƘȅ ǿŜ ƴŜŜŘ ǘƻ ōŜ ǉǳƛŜǘΩ 

ΨwŜŎƻƳƳŜƴŘ ǘƘŀǘ ǘƘŜ ŘǊƛǾŜǊ ƴŜŜŘǎ ƘƛǎκƘŜǊ Ŧǳƭƭ ŀǘǘŜƴǘƛƻƴ ǿhilst driving, and that a distraction may 

ǊŜǎǳƭǘ ƛƴ ŀ ŎƻƭƭƛǎƛƻƴΩ 

ΨLǘ ŘŜǇŜƴŘǎ ǿƘŀǘ ǘƘŜ ŘƛǎǘǊŀŎǘƛƻƴ ƛǎ ŀƴŘ Ƙƻǿ ŎƻƳǇŜǘŜƴǘ ǘƘŜ ŘǊƛǾŜǊ ƛǎΩ 

ΨL ǿƻǳƭŘ ǘŜƭƭ ǘƘŜƳ ǘƻ ǎǘƻǇ ŀǎ ǘƘŜȅ ŎƻǳƭŘ ŎŀǳǎŜ ǘƘŜ ŘǊƛǾŜǊ ǘƻ ŎǊŀǎƘ ŀƴŘ Ŏŀƴ ŎŀǳǎŜ ǎŜǊƛƻǳǎ ƛƴƧǳǊȅ ǘƻ 

ǘƘŜƳǎŜƭǾŜǎ ŀƴŘ ƻǘƘŜǊǎΩ 

Ψ5ŜǇŜƴŘǎ ƻƴ ǘƘŜ ŘǊƛǾŜǊ ŀƴŘ ƛŦ ǘƘŜȅΩǊŜ ƻƪŀȅ ǿƛǘƘ ƛǘΩ 

Ψ!ǎƪ ǘƘŜ ŘǊƛǾŜǊ ƛŦ ƘŜκǎƘŜ ƛǎ ƻƪ ŀƴŘ ǘŜƭƭ ƻǘƘŜǊǎ ǘƻ ōŜƘŀǾŜ ƛƴ ǘƘŜ ŎŀǊΩ 

Ψ¸ƻǳ ŦŜŜƭ ǎƛŎƪΣ ǎƻ ǘƘŜȅ Ǉǳƭƭ ƻǾŜǊΩ  

‘Tell them straight or ask to leave the car’ 



  
 

“You get into a car and the seatbelt mechanism is broken. What would YOU say or do?” 

 

There were some mixed responses for the broken seatbelt mechanism scenario question. Some 

respondents stated that they would hold the seatbelt around them. However, most of the respondents 

stated that they would change to a different seat and inform the driver, and if there isn’t a seat with a 

working seatbelt mechanism, then they would refuse the lift.  

‘DŜǘ ƛƴ ŀƴȅǿŀȅΩ 

Ψ/I!bD9 {9!¢Ω 

ΨaƻǾŜ ǘƻ ŀ ŘƛŦŦŜǊŜƴǘ ǎŜŀǘ ŀƴŘ Ǉƻƛƴǘ ǘƘƛǎ ƻǳǘ ǘƻ ǘƘŜ ŘǊƛǾŜǊΩ  

ΨDŜǘ ƻǳǘ ƻŦ ǘƘŜ ŎŀǊ ƻǊ ƳƻǾŜ ƛƴǘƻ ŀƴƻǘƘŜǊ ǎŜŀǘΩ  

Ψ{ŀȅ Ƴȅ ǎŜŀǘōŜƭǘ ŘƻŜǎƴΩǘ ǿƻǊƪ ōǳǘ ǇǊƻōŀōƭȅ ƴƻǘ ŎƘŀƴƎŜ ǎŜŀǘΩ  

ΨbƻǘƘƛƴƎ LΩŘ Ƨǳǎǘ ƎŜǘ ƛƴ ŀƴȅǿŀȅΩ 

ΨL ǿƛƭƭ Ƨǳǎǘ ƘƻƭŘ ƛǘ ŀǊƻǳƴŘ ƳŜ ƛǘ ǿƛƭƭ ōŜ ƻƪΩ 

Ψ¢Ŝƭƭ ǘƘŜ ŘǊƛǾŜǊΣ ŀƴŘ ǎŜŜ ƛŦ ŀƴȅ ƻŦ ǘƘŜ ƻǘƘŜǊ ǎŜŀǘǎ ŀǊŜ ŀŦŦŜŎǘŜŘ ōȅ ǘƘŜ ǎŀƳŜ ƛǎǎǳŜΣ ƛŦ ǎƻΣ L would refuse the 

ƭƛŦǘΩ 

ΨDŜǘ ƻǳǘ ƻŦ ǘƘŜ ŎŀǊΩ 

 

 

 

 

 



  
 

ABOUT DYING 2 DRIVE 
Some statements about the Dying 2 Drive were presented to the respondents and they had to state 

their levels of agreement. Of the respondents, 45% agreed and 30% strongly agreed that the presenters 

were knowledgeable. For the statement on being provided with good coping mechanisms to directly 

challenge family or friends if they behave badly in a car, 40% agreed, 18% strongly agreed and 22% 

were neutral. Of the respondents, 42% agreed that they had benefitted from attending the Dying 2 

Drive event, 24% strongly agreed and 18% were neutral. For the ‘I don’t think Dying 2 Drive was 

engaging’ statement, 38% disagreed and 23% strongly disagreed and 23% were neutral; 16% agreed or 

strongly agreed.  

Figure 3 ς Respondents level of agreements for statements about Dying 2 Drive   

  

IMPROVEMENTS  
Respondents were encouraged to think back to the Dying 2 Drive event and shed light on what they 

would change and/or improve. As this was a free text question, analysis has been conducted and five 

themes have emerged:  

¶ more interaction 

¶ fear appeals versus a positive approach to driving 

¶ more real-life situations and coping mechanisms 

¶ presenters’ style of approach 

¶ other improvements and/or recommendations.    

More interaction 
A lot of the participants stated that they would have preferred it if the event was more interactive and 
had fewer sessions which involved them sitting and listening to presentations. Some stated that some 
of the talks were boring. They would have preferred the workshops to be more like the alcohol 
workshop, where they got to try on the beer goggles. Therefore, some considerations could be made 
to make each workshop more interactive (recommendations are made at the end of the report).  
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‘ƭŜǘ ǳǎ ƎŜǘ ƳƻǊŜ ƛƴǾƻƭǾŜŘΩ 

 
ΨaŀƪŜ ƛǘ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛǾŜΩ 

 
ΨaŀƪŜ ƛǘ ƳƻǊŜ ƘŀƴŘǎ ƻƴ ƴƻǘ Ƨǳǎǘ ǎƛǘǘƛƴƎ ŀƴŘ ƭƛǎǘŜƴƛƴƎ ōŜŎŀǳǎŜ ƛǘ Ŏŀƴ ƎŜǘ ŀ ōƛǘ ōƻǊƛƴƎΩ 

 
Ψ¢Ǌȅ ǘƻ ōŜ ŀ ōƛǘ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛǾŜΣ ŀǘ ǘƛƳŜǎ ƛǘ ǿŀǎ ǉǳƛǘŜ ŦŀŎǘǳŀƭ ŀƴŘ ǊŜǇŜǘƛǘƛǾŜ ƻŦ ǘƘŜ ǎŀƳŜ ŦŀŎǘǎ ƛƴ ŜŀŎƘ 

ǿƻǊƪǎƘƻǇǎΩ 
 

ΨLǘ ƴŜŜŘǎ ƳƻǊŜ ǎǘǳŦŦ ǘƻ ŘƻΩ 
 

ΨaŀƪŜ ǘƘŜ ƻǘƘŜǊ ǘŜƴǘǎ ƳƻǊŜ ŀŎǘƛǾŜ ǊŀǘƘŜǊ ǘƘŀƴ Ƨǳǎǘ ǘƘŜ ōŜŜǊ ƎƻƎƎƭŜǎΩ  
 

Ψ{ƻƳŜ ƻŦ ǘƘŜ ǘŀƭƪ ǿŀǎ ōƻǊƛƴƎΩ 
 

Fear appeals vs positive approach to driving 
 
There were some mixed thoughts on the approach Dying 2 Drive should take. Some thought the 
intervention needed more fear appeals to be more interesting and effective while others thought the 
fear factors needed to be toned down and thought the screaming was not necessary and stated that 
there needs to be more of a focus on the positives of driving, as it made them nervous to start learning 
to drive.  

ΨaƻǊŜ ŘŜŀǘƘΩ  
 

Ψ¦ǎŜ ǘƘŜ ƳƻǊŜ ƎǊǳŜǎƻƳŜ ǾƛŘŜƻ ǘƻ ƎŜǘ ǘƘŜ ƳŜǎǎŀƎŜ ŀŎǊƻǎǎ ƳƻǊŜΩ 
 

ΨL ǿƻǳƭŘ ŎƘŀƴƎŜ ǘƘŜ ŀŎŎƛŘŜƴǘ ǎŎŜƴŜΦ !ǎ ƛǘ ǿŀǎƴΩǘ ǾŜǊȅ ŜƴƎŀƎƛƴƎ ŀƴŘ ŘƛŘƴΩǘ ǊŜŀƭƭȅ ǎƘƻǿ ǘƘŜ ǎŜǊƛƻǳǎƴŜǎǎ 
ƻŦ ŀƴ w¢/Φ Lǘ ŎƻǳƭŘΩǾŜ ōŜŜƴ ƳƻǊŜ ƎǊŀǇƘƛŎΦΩ 

 
Ψ.Ŝ ƳƻǊŜ ǇƻǎƛǘƛǾŜ ŀōƻǳǘ ŘǊƛǾƛƴƎ ŀǎ ƛǘ ǿŀǎ ŀƭƭ ƴŜƎŀǘƛǾŜ ŀƴŘ ƳŀŘŜ ƳŜ ƴŜǊǾƻǳǎ ŀōƻǳǘ ǎǘŀǊǘƛƴƎ ǘƻ ŘǊƛǾŜΩ  

 
Ψ¢ŀƪŜ ƻǳǘ ǘƘŜ ǎŎǊŜŀƳƛƴƎ ŀǘ ǘƘŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴΩ 

 

More real-life situations and coping mechanisms 
 
A lot of the respondents mentioned that there needed to be more real-life examples as well as coping 
mechanisms. Some suggested problem-solving exercises where the students could be given situations 
which they could find themselves in and how they would solve it, providing suggestions on how to 
potentially make the intervention more interactive. 
 

ΨaƻǊŜ ŎƻǇƛƴƎ ƳŜǘƘƻŘǎΩ 
 

Ψ¢ƘŜ ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ōŜ ƎƛǾŜƴ ǎƛǘǳŀǘƛƻƴǎ ǘƘŜȅ ŎƻǳƭŘ ŦƛƴŘ ǘƘŜƳǎŜƭǾŜǎ ŀƴŘ Ƙƻǿ ǘƻ ǎƻƭǾŜ ƛǘΩ 
 

ΨIŀǾŜ ƳƻǊŜ ǊŜŀƭ-ƭƛŦŜ ŜǾŜƴǘǎ όƭƛƪŜ ǘƘŜ ŎŀǊ ŎǊŀǎƘύΩ 
 

ΨaƻǊŜ ŜȄŀƳǇƭŜǎ ƻƴ ǿƘŀǘ ŎƻǳƭŘ ƘŀǇǇŜƴ ƛŦ ǿŜ ŀǊŜƴΩǘ ǎŀŦŜ ƻƴ ǘƘŜ ǊƻŀŘΩ 
 

Ψtǳǘ ǳǎ ƛƴ ƳƻǊŜ ǎƛǘǳŀǘƛƻƴǎ ŀƴŘ ŀŎǘ Ƙƻǿ ǿŜ ǿƻǳƭŘ Ǉƭŀȅ ǘƘŜ ǎŎŜƴŜ ƻǳǘΩ 
 



  
 

Presenters’ style of approach  
 
A few of the respondents mentioned that the style of approach by some of the presenters were quite 
patronising and unengaging, which was said to be discouraging. Some stated that the music was too 
loud as well as the demonstrations outside bring making it difficult to comprehend what was actually 
going on. 

 
ΨLƴǘŜǊŜǎǘƛƴƎ ōǳǘ ŦŜƭǘ ƭƛƪŜ ǘƘŜȅ ǿŜǊŜ ǘŀƭƪƛƴƎ ǘƻ ǳǎ ƭƛƪŜ п-ȅŜŀǊ ƻƭŘǎΩ 

 
ΨaŀƪŜ ƛǘ ƳƻǊŜ ŜƴƎŀƎƛƴƎ ŦƻǊ ǘƘŜ ŀǳŘƛŜƴŎŜΣ ŀƴŘ ŘƻƴΩǘ ǘǊŜŀǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ŀǎ ƛŦ ǘƘŜȅΩǊŜ ǎǘǳǇƛŘΩ 

 
Ψ¢ƘŜ ǊƻŀŘ ǎŀŦŜǘȅ ǿƻƳŀƴ ǿŀǎ ǉǳƛǘŜ ǇŀǘǊƻƴƛǎƛƴƎΣ ǾŜǊȅ ōƻǊƛƴƎ ŀƴŘ ǳƴŜƴƎŀƎƛƴƎΩ 

 
ΨLǘ ǿŀǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ǎŜŜ ŀƴŘ ƘŜŀǊ ƻǳǘǎƛŘŜΣ ǎƻ ƛŦ ƛǘ ǿŀǎ ƛƴǎƛŘŜ ƛǘ ƳƛƎƘǘ ōŜ ŜŀǎƛŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴd. Some of the 

presenters were patronising and this was off-ǇǳǘǘƛƴƎΩ 
 

Other improvements and/or recommendations 
 
A few of the respondents took this chance to say some positive comments around the Dying 2 Drive 
event and stated that they would not change anything about it and that it should be a compulsory event 
that all schools should take part in. Some stated that the event should have been longer and that there 
should have been freebies or materials to take home. A small handful stated that they would have liked 
to have the opportunity to drive a car at the event. 
 

Ω²ƻǳƭŘƴΩǘ ŎƘŀƴƎŜ ŀƴȅǘƘƛƴƎΦ tŜǊŦŜŎǘΩ 
 

ΨL ǘƘƛƴƪ ƛǘ ǎƘƻǳƭŘ ōŜ ŀ ǇŀǊǘ ƻŦ ƻǳǊ ǎŎƘƻƻƭƛƴƎ ǘƘŀǘ ŜǾŜǊȅ ǎŎƘƻƻƭ Ƴǳǎǘ ŎƻƳŜΦ bŜŜŘ ǳǎ ǘƻ ǘŀƭƪ ŀōƻǳǘ ǳǎƛƴƎ 
ȅƻǳǊ ƳƻōƛƭŜ ǿƘŜƴ ŘǊƛǾƛƴƎ ƛǘ ǿŀǎƴΩǘ ƳŜƴǘƛƻƴŜŘ ǘƻŘŀȅΩ 

 
 ΨƳƻǊŜ ŦǊŜŜōƛŜǎΩ 

 
Ψ[Ŝǘ ǳǎ ŘǊƛǾŜ ǘƘŜ ŎŀǊΩ 

 
Ψ[ƻƴƎŜǊΩ 

 

CONCLUSIONS FROM SURVEY 
The survey indicated that the intervention has resulted in learning amongst the target audience. There 

are some conclusions which could be reached, and which might inform future development of the 

intervention. 

 

Overall, there is an increase in ‘Strongly Agree/Agee’ responses after the intervention in all the 

statements (there is also an increase in Strongly Disagree/Disagree for the ‘I do not have a responsibility 

to keep myself and others safe on the road’). There is a considerable increase in being able to challenge 

those who behave badly in a car; always wearing a seatbelt; awareness that a car cannot stop straight 

away; and being able to identify differences between excessive and inappropriate speeds. In the 

scenario-based questions, most respondents had positive attitudes to seatbelt wearing and dealing 

with passenger distractions, however, some stated that they would risk not wearing a seatbelt or that 

they would still get in a car with a friend who has been drinking alcohol.  



  
 

The respondents believed that the Dying 2 Drive event provided good coping mechanisms to challenge 

friends and family members if they act unsafely on the road and felt that they had benefitted from 

attending the event. Some suggested that the event needs to be more interactive and engaging. There 

were mixed messages regarding fear appeals, where some respondents stated it needs to be gorier and 

others stating that it needed to be toned down to have a shift to the positives of driving. Moreover, the 

respondents suggested being presented with more real-life scenarios. A few of the respondents 

highlighted that some presenters came across patronising and unengaging, while others thought it was 

very beneficial and wished it lasted longer. All the key findings from the survey will be further explored 

in greater detail in the focus group analysis. 

DYING 2 DRIVE TEACHERS SURVEY  
There were 12 online surveys fully completed by the teachers. The survey was sent out to the teachers 

to find out whether or not they thought the students had benefitted from attending the event and 

whether they thought the intervention has successfully had an impact on the students’ behaviour 

choices on the road as well as their overall thoughts on the event.   

MOST EFFECTIVE ELEMENT FOR ENCOURAGING STUDENTS TO BECOME SAFE DRIVERS 
The teachers were firstly asked which element of the Dying 2 Drive event was the most effective for 

encouraging students to become safe drivers. They thought the road traffic collision scene, alcohol and 

drug workshop, testimony of a parent losing their child, as well as having different workshops and 

including some practical elements were the most effective for encouraging students to become safe 

drivers. 

ΨWhat do you think was the most effective element for encouraging students to become safe 
ŘǊƛǾŜǊǎΚΩ  

 

Road Traffic Collision (RTC) Scene 
Some of the teachers thought the road traffic collision scene was the most effective element as it 

enabled students to witness it first-hand and understand the enormity of dealing with an RTC and the 

aftermath. 



  
 

ΨSeeing the scene when they arrived of a road traffic accident & the enormity of dealing with this.Ω 

ΨThe realistic road traffic collision.Ω 

ΨLive re-enactmentΩ 

ΨThe real-life re-enactment and seeing it 1st handΩ. 

ΨThe demonstration of what happens at an accident with the cutting of the car and the removal of the 

car crash victim.Ω 

ΨThe accident scene.Ω 

ΨThe real-life scenarioΩ 

Alcohol/Drug Workshop 
The teachers also thought the alcohol and drug workshop was particularly effective as it included some 

interaction and demonstrations which allowed engagement with the students.  

ΨThe scenario, the Police section on alcohol and drugs and the decision makingΩ 

Ψ¢ƘŜ ƳƻŎƪ-up RTC and the alcohol toleranceΩ 

ΨInteractive start to show the reality of the concerns. Kids responded well to the alcohol/drugs 

workshop. Breathalyser was a great tool to use along with the 'beer goggles'.Ω 

ΨUsing the Breathalyzer.Ω 

Testimony of Parent Losing Their Child 
A small proportion of the teachers stated that the testimony of a parent losing their child to a car crash 

was hard-hitting and effective for encouraging students to become safe drivers. 

Ψ¢ƻ ŦƛƴƛǎƘ ǿƛǘƘ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ŦǊƻƳ ǘƘŜ ŦŀǘƘŜǊ ǿŀǎ ǊŜŀƭƭȅ ƘŀǊŘ ƘƛǘǘƛƴƎΦ Ψ 

Ψ¢ǊǳŜ ǎǘƻǊȅ ŀǘ ǘƘŜ ŜƴŘΦΩ 

Having Different Workshops and Including Some Practical Elements 
Some of the teachers mentioned that having different workshops was beneficial as it got the students 

to move around from station to station which effectively kept them engaged and not get bored.  

 Ψ{ƛǘǳŀǘƛƻƴǎ ōŜƛƴƎ Ǉǳǘ ƛƴǘƻ ŀ ǊŜŀƭ Ŏƻƴǘext for them. Moving from station to station allows them to not 

ƎŜǘ ōƻǊŜŘΦΩ 

Ψ5ƛǎǘǊŀŎǘƛƻƴǎ ǿƻǊƪǎƘƻǇ ŀƴŘ ǘƘŜ ǇƭŀƴƴƛƴƎ ŦƻǊ Ƙƻǿ ǘƻ ǎǘŀȅ ǎŀŦŜ ǿƘŜƴ ƻƴ ŀ ƴƛƎƘǘ ƻǳǘΩ 

Ψ!ƴȅǘƘƛƴƎ ǇǊŀŎǘƛŎŀƭ ƛǎ ƎǊŜŀǘΦΩ 

Least Effective Element for Encouraging Students to Become Safe Drivers 

Teachers were then asked what they thought was the least effective element for encouraging students 

to become safe drivers. They highlighted that the cycling and pedestrian workshop (speeding 

workshop), the style of delivery and the lack of fear factor were the least effective in encouraging 

students to become safe drivers. Some of the teachers left overall positive comments and gave 

suggestions for improvement. 

 



  
 

 

Ψ²Ƙŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ ǿŀǎ ǘƘŜ ƭŜŀǎǘ ŜŦŦŜŎǘƛǾŜ ŜƭŜƳŜƴǘ ŦƻǊ ŜƴŎƻǳǊŀƎƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻ ōŜŎƻƳŜ safe 
ŘǊƛǾŜǊǎΚΩ  

 

The Cycling and Pedestrian Workshop (Speeding Workshop) 
The teachers thought that the cycling and pedestrian workshop was not as effective as the other 

workshops, with one of them saying it was dull and another suggesting that it could have been more 

hard hitting. 

Ψ¢ƘŜ ǘŀƭƪ ŀōƻǳǘ ōƛŎȅŎƭŜ ƘŜƭƳŜǘǎΩ 

Ψ¢ƘŜ ōƛƪŜ ǎŜŎǘƛƻƴ ǿŀǎ ŀ ƭƛǘǘƭŜ Ŧƭŀǘ ƛƴ ǇƭŀŎŜǎΩ 

Ψ/ȅŎƭŜ ǎŀŦŜǘȅ ŎƻǳƭŘΩǾŜ ōŜŜƴ ƳƻǊŜ ƘŀǊŘ ƘƛǘǘƛƴƎΦΩ 

Ψ¢ƘŜ ǎŜǎǎƛƻƴ ƻƴ ǊƻŀŘ ǎŀŦŜǘȅ ƛΦŜΦ ŎǊƻǎǎƛƴƎ ǊƻŀŘǎΣ ōŜƛƴƎ ǎŜŜƴ ŀǘ ƴƛƎƘǘ ŜǘŎΦΩ 

Ψ/ȅŎƭƛƴƎ ǿƻǊƪǎƘƻǇ όƴǳƳōŜǊ оύΩ 

Comments on The Delivery  
Some comments were made on the style of delivery of the workshops. One of the teachers highlighted 

that some of the workshops were dull and unengaging with the students. Another teacher mentioned 

that in the mobile phone workshop (distraction workshop), the delivery was not as confident. 

Ψ5ǊƛǾƛƴƎ ǿƛǘƘ ŀ ƳƻōƛƭŜ ǇƘƻƴŜ - ŘŜƭƛǾŜǊȅ ǿŀǎ ƴƻǘ ŎƻƴŦƛŘŜƴǘΩ 

Ψ{ƻƳŜ ƻŦ ǘƘŜ ǿƻǊƪǎƘƻǇǎ ǿŜǊŜ Řǳƭƭ ŀƴŘ ƭŀŎƪŜŘ ǘƘŜ ǎǇŀǊƪ ǘƻ ƘƻƭŘ ǎǘǳŘŜƴǘΩǎ ŀǘǘŜƴǘƛƻƴΦΩ 

Lacking the Fear Factor   
Some of the teachers compared this year’s Dying 2 Drive event to previous years and mentioned that 

it was not as emotional and, as a result, not as effective in encouraging students to become safe drivers. 

They also mentioned that in previous years, the students remembered a lot more and discussed the 

demonstration as a follow-up. However, this year, the students did not remember as much.  



  
 

ΨL ǿŀǎ ŀ ƭƛǘǘƭŜ ŘƛǎŀǇǇƻƛƴǘŜŘ ǿƛǘƘ ǘƘŜ ƛƴƛǘƛŀƭ ŘŜƳƻƴǎǘǊŀǘƛƻƴΦ ǇǊŜǾƛƻǳǎ ȅŜŀǊǎ ƘŀǾŜ ōŜŜƴ ǊŜŀƭƭȅ ŜƳƻǘƛǾŜ ǿƛǘƘ 

actors behaviƴƎ ƛƴ ǿŀȅǎ ǇŜƻǇƭŜ ǿƻǳƭŘΦ 9ΦƎΦ /ǊȅƛƴƎΣ ǎŎǊŜŀƳƛƴƎ ŀƴŘ ǊŜŀƭƛǎǘƛŎ ƛƴƧǳǊƛŜǎΦΩ 

Ψ¢Ƙƛǎ ȅŜŀǊ ǘƘŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴ ǘƻ Ŏǳǘ ŀ ǇŜǊǎƻƴ ƻǳǘ ƻŦ ŀ ŎŀǊ ŀƴŘ ŀǊǊŜǎǘ ǘƘŜ ƻǘƘŜǊ ŘǊƛǾƛƴƎ ǿŀǎ ǾŜǊȅ ǎǘŜǊƛƭŜΦ L 

understand that the research suggests the theatrics take away from the topic being taught. However, 

my students came away the previous year discussing the demonstration which lead to better 

classroom discussions as a follow up. This year the students couldn't really remember the 

demonstration. This is such a shame as it can really hits home to the students the reality of their 

ŀŎǘƛƻƴǎΦ tŜƻǇƭŜ ŀŦǘŜǊ ŀƭƭ ƭŜŀǊƴ ǊŜǘŀƛƴ ƛƴŦƻǊƳŀǘƛƻƴ ōŜǘǘŜǊ ƛŦ ǘƘŜȅ Ŏŀƴ ŀǘǘŀŎƘ ŀƴ ŜƳƻǘƛƻƴ ǘƻ ƛǘΦΩ 

Positive Comments and Suggestions for Improvement   
There were a few positive comments made on the overall event and believed it was very effective but 

some of the teachers recommended to include practical activities for the students to make it more 

memorable.  

Ψ9ǾŜǊȅǘƘƛƴƎ ǿŀǎ ŜŦŦŜŎǘƛǾŜΣ ōǳǘ L ǿƻǳƭŘ ǎŀȅ ǇǊŀŎǘƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎ ǘŜƴŘ ǘƻ ōŜ ƳƻǊŜ ƳŜƳƻǊŀōƭŜΦΩ 

ΨL ŘƛŘƴϥǘ ǘƘƛƴƪ ŀƴȅ ƻŦ ƛǘΦ L ǘƘƻǳƎƘǘ ƛǘ ŀƭƭ ǎƘƻǿŜŘ ŀ ŘƛŦŦŜǊŜƴǘ ƳŜǎǎŀƎŜ ǿƘƛŎƘ ŎŀƳŜ ŀŎǊƻǎǎ ǾŜǊȅ ŎƭŜŀǊƭȅΦΩ 

ΨL ōŜƭƛŜǾŜ ŀƭƭ ŜƭŜƳŜƴǘǎ ǿŜǊŜ ƻŦ ōŜƴŜŦƛǘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΦΩ 

ABOUT THE DYING 2 DRIVE EVENT 
Out of the teachers who responded, 50% strongly agreed that Dying 2 Drive was hard-hitting, 25% 

agreed and 16% disagreed or strongly disagreed. Most of the teachers (92%) strongly disagreed or 

disagreed that students were not engaged in the Dying 2 Drive event. Again, most of the teachers (92%) 

agreed or strongly agreed that the students had benefitted from attending the Dying 2 Drive event. 

Half of the teachers (50%) thought that the Dying 2 Drive event could have been more interactive. Most 

of the teachers (91%) agreed that the event provided students with good coping mechanisms to directly 

challenge family or friends if they behave badly in a car. Half of the teachers (50%) neither agreed nor 

disagreed that students would become safe drivers after the Dying 2 Drive event, whereas the other 

half of the teachers agreed or strongly agreed. All teachers agreed or strongly agreed that the event 

was effective and informative.   



  
 

Figure 3 ς Agreement Levels for the Dying 2 Drive Event   
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RANKING OF THE MOST EFFECTIVE ELEMENT OF DYING 2 DRIVE  
Below is the ranking of how effective the teachers thought each element was in encouraging students 

to become safe drivers. They thought the car crash scene was the most effective in encouraging 

students to become safe drivers, followed by the testimony of a parent losing their child, the car 

passenger demonstration and the breathalyser demonstration. Therefore, they believed fear factors 

and emotional stories are more effective for students to become safe drivers, as well as, the practical 

elements such as the breathalysers and real-life examples and stories told by the presenters. They 

thought the least or not as effective elements were the presenters’ knowledge as well as the distraction 

games and beer goggle demonstration.    

1. Car crash scene (cutting the female out of the car) 

2. Testimony of parent losing their child 

3. Car passenger demonstration (too many passengers in a car -what would you do?) 

4. Alcohol/drugs test demonstration 

5. Examples/stories provided by the presenters 

6. Beer goggle demonstration 

7. The distraction game (reading backwards and adding distractions) 

8. Presenters’ knowledge 

HOW TEACHERS WOULD CHANGE OR IMPROVE THE DYING 2 DRIVE EVENT 
Teachers were asked what they thought needed changing or improving in the Dying 2 Drive event. A 

few themes emerged:  

¶ more interaction, including more real-life examples and problem solving 

¶ making it more dramatic/hard-hitting 

¶ potentially including a follow-up.  

  

More interaction  
Some of teachers highlighted that the event needed to be more interactive as opposed to just being a 

lecture, and that the students needed to feel more involved. One of the teachers provided an example 

of how to make the event more interactive for example presenting a few challenges to the students 

where they discuss in small groups.   

  

Ψtƻǎǎƛōƭȅ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛƻƴ ŀǎ ƻǇǇƻǎŜŘ ǘƻ ōŜƛƴƎ ǘŀƭƪŜŘ ǘƻΣ ǎƻ ǘƘŜ ǎǘǳŘŜƴǘǎ ŦŜŜƭ ƳƻǊŜ ƛƴǾƻƭǾŜŘΩ 

ΨMore interaction with students ... too "classroom" based where students are just lectured at.Ω 

ΨaŀȅōŜ ŀ ŦŜǿ ŎƘŀƭƭŜƴƎŜǎ ǿƘŜǊŜ ǘƘŜȅ ŎƻǳƭŘ ŘƛǎŎǳǎǎ ǎƻƳŜǘƘƛƴƎ ƛƴ ǎƳŀƭƭ ƎǊƻǳǇǎ ŀƴŘ ǘƘŜƴ ǊŜǇƻǊǘ ōŀŎƪΦΩ 

ΨThe distraction workshop wasn't as dynamic and didn't engage the pupils. Teenagers have a short 

attention span especially the ones who are most likely to be at risk from the topics discussed perhaps 



  
 

all the workshops need to be more interactive. As an adult, I thought it was a fantastic event which 

was well run and really informative. Thank you for all the hard work of the team. If it saves just one life 

that is worthwhileΩ 

 

No improvements or changes needed 
One of the teachers stated that the event does not need changing or improving as they thought it was 

a very good course. 

 

ΨNothing. It was really a very good course that [the school] would like to be involved in next year.Ω 

 

ΨI really value the event and will be bringing students next year. I would just like to see the initial 

demonstration improved.Ω 

 

Making it more dramatic/hard-hitting 
Some of the teachers mentioned that they would have preferred if the event was more hard-hitting, 

dramatic and including more real-life stories to emphasise the dangers of making a bad decision behind 

the wheel.  

 Ψ±ŜǊȅ ƭƛǘǘƭŜ ǘƻ ŎƘŀƴƎŜΦ Lǘ ǿŀǎ ƎǊŜŀǘΦ 

Possible suggestions to make it more dramatic; 

1. Background music to the car crash scene (like the video) 

2. This one would be dependent on the availability and the desire of this person to do it; however, I am 

aware of a fireman (firefighter) that had a serious motorbike accident a few years ago and lost a limb. 

Would this also be a good hard-hitting presentation? I hope I don't cause offence to this person (or 

cause him extra work now!) 

L ƘƻǇŜ ǘƘƛǎ Ǌǳƴǎ ŀƎŀƛƴ ƴŜȄǘ ȅŜŀǊΦΩ 

ΨMore real-life examples that hit home. Videos and pictures of real scenes/events that have happened 

due to bad decisions made by young adults similar ages to themselves.Ω 

ΨI would put back in the part where students listened to the sound of the crash before walking out to 

see it, very sobering, had less impact this year.Ω 

ΨReturn to the accident scene as staged previously - 2018 and before. This year's scene was too diluted 

and did not have the same impact. It didn't provoke the same emotions. Students felt it was just a 

mock-upΧ Bring back the lorry.Ω 

ΨMore interaction with students ... too "classroom" based where students are just lectured at.Ω 

CONCLUSIONS FROM TEACHERS SURVEY  
The teachers believed the car crash (RTC) demonstration, alcohol and drug workshop and the testimony 

of the parent losing a child were the most effective elements of the Dying 2 Drive intervention. They 

thought the distractions and cycling (speeding) workshops were the least effective as they both did not 

have the shock factor or an interactive element.  

As a result, in their perspective, they would make the event more interactive, including activities and 

group work, as well as adding more fear appeals to make the event more effective to young pre-drivers. 

They made comparisons to previous years where there were more fear appeals and they do not 

understand why it has been toned down.  



  
 

The default option for road safety campaigns has been an approach based on threat and fear as there 

is a firm belief in the ability to ‘scare people straight’ (Hoekstra and Wegman, 2011). However, the 

widespread use of threat-based approaches does not reflect evidence for their effectiveness.  Studies 

have been conducted using threat-based approaches with young male drivers and found that young 

males appeared to be less persuaded by appeals involving physical threats (Lewis et al, 2007). There is 

in fact little clarity about how the emotional element, fear, is supposed to contribute to behaviour 

change. Cary et al (2013) found that “threat appeals can lead to increased fear arousal, but do not 

appear to have the desired impact on driving behaviour”. They suggest that an “overly simplistic” way 

of thinking about the casual relationship between emotion and behaviour may be at fault. Lewis et al 

(2007) point out that many threat-based campaigns may elicit emotions other than fear (disgust, for 

example), which may have a different behavioural consequence. There is also a growing body of 

research such as Lewis et al (2007) that highlight the importance of susceptibility and efficacy.  They 

state that: “the most consistent and definitive conclusions appear to be in relation to the importance, 

not of fear arousal but, of relevance (i.e. vulnerability) and provision of coping strategies and 

recommendations that an individual can effectively enact to avoid or prevent a threat from occurring 

(i.e. efficacy)”. A lot of road safety campaigns are now shifting to alternative threats such as social 

threats and threats to mobility and freedom opposed to the risk of death or injury. Wundersitz et al 

(2010) cite evidence that “young people appeared most affected by threats to their freedom or 

mobility”, suggesting that there might be potential in a campaign focused on the risks of losing the use 

of one’s license or (as a result of damage) vehicle. This risk might resonate with rural young drivers in 

particular, given their greater dependence on their car.  

The impressions of the teachers are interesting. Whilst they thought the RTC demonstration was one 

of the most effective elements, at the same time, they felt that it needed to be more impactful to evoke 

emotions. Overall, they rated the intervention highly and whilst they may have had the impression that 

their students were not as engaged as in previous years, the student survey suggests that it has had an 

impact and learning has taken place. Fear appeal used in previous years may have had an immediate 

effect and evoked strong emotions, but as the literature suggests, may not elicit the desired behavioural 

response in the long term. It is interesting to note that teachers believe the intervention could be more 

interactive in places.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  
 

FOCUS GROUP FINDINGS 
Focus groups were held with students who had attended the Dying 2 Drive event. The purpose of the 

focus groups was to determine what they remembered from the intervention; what they felt they learnt 

from the event; and how they felt it could be improved.  

Four lively and informative discussions took place with 33 students, providing useful insights into the 

intervention. All four focus groups consisted of Year 11 students, aged 15 and 16 years (pre-drivers).   

Before starting the discussion, the aims, objectives and purpose of the research were discussed, as well 

as gaining verbal consent from the participants. Participants were made aware that their names or 

other personal identifiers would not be included anywhere, and that only their gender and age would 

be used. It was made clear that anything they said would be kept strictly confidential and would only 

be used for the purpose of the evaluation. All the focus group discussions were audio recorded and 

transcribed.  

RECALL OF THE EVENT AND THE KEY MESSAGE WAS HIGH 
All four groups of students could recall details of the day, highlighting the key messages of the various 

workshops such as safety awareness; the effects of alcohol on driving; speeding; driving isn’t easy; 

visibility; helmet wearing; reaction times; seatbelt wearing.  

ΨwƻŀŘ ǎŀŦŜǘȅ ŦƻǊ ǇŜŘŜǎǘǊƛŀƴǎ ŀǎ ǿŜƭƭΣ ƭƛƪŜ ƳŀƪƛƴƎ ǎǳǊŜ ȅƻǳΩǊŜ ŀƭǿŀȅǎ ǾƛǎƛōƭŜΣ ŀƭǿŀȅǎ ǿŜŀǊƛƴƎ ǎƻƳŜǘƘƛƴƎ 

ǘƻ ƳŀƪŜ ǎǳǊŜ ȅƻǳΩǊŜ ǎŜŜƴΩ (Female, 15) 

ΨǘƘŜǊŜ ǿŀǎ ŀ ŎŀǊ ŎǊŀǎƘ ƛƴŎƛŘŜƴǘ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎΣ ǎƘƻǿŜŘ ǳǎ Ƙƻǿ ǘƘŜȅ ƎŜǘ ǇŜƻǇƭŜ ƻǳǘ ƻŦ ǘƘŜ ŎŀǊ and the 

ǇƻƭƛŎŜΧ ŘŜŀƭƛƴƎ ǿƛǘƘ ǘƘŜ ǇŜǊǎƻƴ ǿƘƻ Ƙƛǘ ǘƘŜ ƻǘƘŜǊ ŎŀǊΣ ōǊŜŀǘƘŀƭȅǎŜǊǎ ŀƴŘ ŘǊǳƎ ǘŜǎǘǎΩ (Female, 15) 

ΨŜǾŜƴ ƛŦ ȅƻǳΩǊŜ Ƨǳǎǘ ƎƻƛƴƎ Řƻǿƴ ǘƘŜ ǊƻŀŘ ƭƛƪŜ ȅƻǳ ǎƘƻǳƭŘ ǎǘƛƭƭ ǿŜŀǊ ȅƻǳǊ ǎŜŀǘōŜƭǘ ŀǎ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ 

ǿƘŀǘΩǎ ƎƻƛƴƎ ǘƻ ƘŀǇǇŜƴΣ ƭƛƪŜ ōŜŦƻǊŜΣ ƭŜǘΩs say I wŀǎ ƎƻƛƴƎ Řƻǿƴ ǘƘŜ ǎǘǊŜŜǘΣ L ǿƻǳƭŘƴΩǘ ǿŜŀǊ ŀ ǎŜŀǘōŜƭǘ 

ōǳǘ ƴƻǿ ƭƛƪŜ L ǿƻǳƭŘ ōŜŎŀǳǎŜ ƭƛƪŜ ȅƻǳ ǎŜŜ ǘƘŜ ǾƛŘŜƻǎ ŀƴŘ ƎƻƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ ǎŎǊŜŀƳƛƴƎ ŀƴŘ ǘƘŀǘΩǎ ƭƛƪŜ 

ȅŜŀƘΩ (Male, 15) 

ΨL ǘƘƛƴƪ ǘƘŜ Ƴŀƛƴ ƻƴŜ ǿŀǎ ŘǊƛǾƛƴƎ ƛǎƴΩǘ ŀǎ Ŝŀǎȅ ŀǎ ȅƻǳ ǘƘƛƴƪ ƛǘ ƛǎ ŀƴŘ ǘƘŜǊŜΩǎ ŀŎǘǳŀƭly a lot more, I would 

say skill and mindset to it than anything because the littlest distraction might like going up a speed bump 

ǿƘƛƭŜ ȅƻǳΩǊŜ ŘǊǳƴƪ Ŏŀƴ ƳŀƪŜ ȅƻǳ ǎǿŜǊǾŜ ŀƴŘ Ƨǳǎǘ ŎǊŀǎƘ ǎƻΩ (Male, 15) 

APPLYING KEY MESSAGES OF THE EVENT TO REAL LIFE SCENARIOS 
Students were asked whether they had been given coping mechanisms and/or strategies that they 

could apply to real life scenarios from the Dying 2 Drive event. They mentioned that since attending the 

Dying 2 Drive event they are now more aware of their surroundings while in a car and are able to pick 

things up more regarding unsafe driving behaviours. Some of the students mentioned either that the 

intervention had not provided them with any coping strategies or that they had not learnt anything 

new and stated that the coping strategies were more ‘common sense’ but the event, however, 

prompted them to think about it more.  

ΨYou tell them to keep their voice down to not distract the driver and if they've got music on, tell them 

to turn it down to a minimal so ǘƘŜȅ Ŏŀƴ ǎǘƛƭƭ ƘŜŀǊ ƛǘ ōǳǘ ƛǘΩǎ ƴƻǘ ǘƻƻ ŘƛǎǘǊŀŎǘƛƴƎ ŦƻǊ ǘƘŜ ŘǊƛǾŜǊ ǎƻ ǘƘŜȅ 

can hear things around them.Ω (Female, 15) 

Ψ²ƘŜƴ LΩǾŜ ōŜŜƴ ƻǳǘ ŀƴŘ ŀōƻǳǘ ǿƛǘƘ Ƴȅ ƳǳƳΣ ƛŦ ǿŜΩǾŜ ǎŜŜƴ ǎƻƳŜƻƴŜ ƛƴ ŦǊƻƴǘ ƻŦ ǳǎ ŘǊƛǾƛƴƎ 

ŘŀƴƎŜǊƻǳǎƭȅΣ LΩǾŜ ōŜŜƴ ŀōƭŜ ǘƻ ǇƛŎƪ ƻƴ ƛǘ ƳƻǊŜ ǘƘan I was able to before.Ω (Female, 16) 

‘tell them to concentrate on the road and get off their ǇƘƻƴŜΩ (Female, 15) 



  
 

Ψnot to be a distraction really and concentrate and if you want something ask the passenger, not the 

driver, not keep pestering them and act ƛŦ ǘƘŜ ŘǊƛǾŜǊ ƛǎ ŘƻƛƴƎ ǎƻƳŜǘƘƛƴƎ ǿǊƻƴƎ ƭƛƪŜ ƛŦ ǘƘŜȅΩǊŜ ƻƴ ǘƘŜƛǊ 

ǇƘƻƴŜ ŀƴŘ ŀŎǘǳŀƭƭȅ ǎŀȅ ΨŎŀƴ ȅƻǳ ƎŜǘ ƻŦŦ ȅƻǳǊ ǇƘƻƴŜΩ (Female, 15) 

Ψ5ȅƛƴƎ н 5ǊƛǾŜ Ƨǳǎǘ ǎƘƻǿŜŘ ƳŜ ǘƘŜ ƘƻǊǊƻǊǎΣ ƛǘ ŘƛŘƴΩǘ ǊŜŀƭƭȅ ƳŀƪŜ ƳŜ ǘƘƛƴƪ ƻŦ ŀƴȅǘƘƛƴƎΣ ǿŜƭƭ ƛǘ ŘƛŘΣ ōǳǘ ƛǘ 

ŘƛŘƴΩǘ ƳŀƪŜ ƳŜ ǘƘƛƴƪ I could do this or I could do that because I already know what I can do but it did 

ƳŀƪŜ ƳŜ ǘƘƛƴƪ ǘƘŀǘ ƛǎ ǇǊŜǘǘȅ ŘŀƴƎŜǊƻǳǎ ŀƴŘ ǘƘŀǘΩǎ ǇǊŜǘǘȅ ōǊǳǘŀƭΦ ²ƘŜƴ ǘƘŜȅ ǿŜǊŜ ŘƻƛƴƎ ǘƘŀǘ 

ǊŜŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǘƘŜ ŎŀǊ ŎǊŀǎƘΣ L ǿŀǎ ƭƛƪŜ ƻƘΩ (Male, 16) 

All four focus groups were presented with three different scenarios and the students were questioned 

on what they would do if they found themselves in those situations. They were presented with a drink 

driving, distractions and mobile phone use behind a wheel scenario, to understand their attitudes to 

others behaving in a particular way in a car.  

Drink Driving Scenario 
Most students stated that they would not get in the car with their friend and could provide alternative 

ways to go home such as getting a taxi, calling a relative and walking home. However, some students 

stated that they would take the risk if their friend is insisting that they are able to drive knowing that 

they’ve had a few drinks. Some stated that it was dependent on a number of factors such as whether 

their friend can walk in a straight line.  

‘/ŀƭƭ ŀ ŎŀōΩ (Male, 15) 

Ψƛǘ ŘŜǇŜƴŘǎ ƛŦ ǘƘŜȅ Ŏŀƴ ǿŀƭƪ ƛƴ ŀ ǎǘǊŀƛƎƘǘ ƭƛƴŜ ƻǊ ƴƻǘ ϝƭŀǳƎƘǎϝΣ ƛŦ ǘƘŜȅ ƭƻƻƪ ŦƛƴŜΣ ǘƘŜȅΩǊŜ ƴƻǘ ǇŀǎǎƛƴƎ ƻǳǘΣ 

ǘƘŀǘ ǿƻǳƭŘ ōŜ ŀ ŘƛŦŦŜǊŜƴǘ ǎŎŜƴŀǊƛƻ ōǳǘ ƛŦ ǘƘŜȅΩǾŜ ƘŀŘ ƭƛƪŜ м ƻǊ нΣ ƭƛƪŜ ōŜŜǊ ƻǊ ǎƻƳŜǘƘƛƴƎ L ǿƻǳƭŘƴΩǘ ōŜ 

ŦǳǎǎŜŘ ŀōƻǳǘ ǘƘŀǘΦ .ǳǘ ƛǘΩǎ ŘŜǇŜƴŘŜƴǘ ƻƴ Ƙƻǿ ƳǳŎƘ ǘƘŜȅΩǾŜ ŘǊŀƴƪ ŀƴŘ ƛŦ ǘƘŜȅ Ŏŀƴ ƭƛƪŜ ƘŀƴŘƭŜ Ƙƻǿ 

ƳǳŎƘ ǘƘŜȅ ŘǊƛƴƪΩ (Male, 15) 

ΨL ǿƻǳƭŘ ǘŀƪŜ ǘƘŜƛǊ ǿƻǊŘ ŦƻǊ ƛǘΦ ƛǘ ŘŜǇŜƴŘǎΣ ƛŦ Ƙƻǿ ǘƘŜȅ ŀǊŜ ŘǳǊƛƴƎ ǘƘŜ ƴƛƎƘǘΣ ōǳǘ ƛŦ ǘƘŜȅΩǊŜ ƴƻǘ ƛƴ ǘƘŜ 

right statŜΣ L ǿƻǳƭŘ ŀǎƪ ŦƻǊ ǘƘŜƛǊ ƪŜȅǎΩ (Male, 16) 

Ψȅƻǳ Ŏŀƴ ƴƻǊƳŀƭƭȅ ǘŜƭƭ Ƙƻǿ ǎƻƳŜƻƴŜΩǎ ǿŀƭƪƛƴƎΣ Ƙƻǿ ǎƻƳŜƻƴŜΩǎ ǘŀƭƪƛƴƎΣ Ƙƻǿ ǘƘŜȅ Ƨǳǎǘ ŀǊŜ ƛƴ ƎŜƴŜǊŀƭ ǘƻ 

ǎŜŜ ƛŦ ǘƘŜȅ ŀǊŜ Ŧƛǘ ǘƻ ŘǊƛǾŜ ŀ ŎŀǊΩ (Male, 16) 

ΨI would probably disagree, but only because the rules are like quite strict around drink and driving. I 

ǿƻǳƭŘƴΩǘ ǿŀƴǘ ǘƘŀǘ ōŜŜǊ ǘƻ ōŜ ǘƘŜ ǊŜŀǎƻƴΣ ƭƛƪŜ ǘƘŜȅΩǾŜ Ƨǳǎǘ Ǝƻǘ ǘƘŜƛǊ ƭƛŎŜƴǎŜΣ L ǿƻǳƭŘƴΩǘ ǿŀƴǘ ǘƘŜƳ ǘƻ ōŜ 

ǘŀƪŜƴ ƻŦŦ ǘƘŜƳ ǎƻ ǎƻƻƴΩ (Female, 15) 

Passenger Distraction Scenario  
Most of the students were aware of the passenger’s responsibilities in a car and how they can be 

distracting to the driver, as a result of attending the Dying 2 Drive event. However, some of the students 

did think it was the driver’s responsibility to tell passengers if they are being distracting.  

‘̧ƻǳ ǿƻǳƭŘ ǘŜƭƭ ǘƘŜƳ ǘƻ ǎǘƻǇ ƳŜǎǎƛƴƎ ŀǊƻǳƴŘ ŀƴŘ ǘƻ Ƨǳǎǘ ǎƛǘ ǎǘƛƭƭΩ (Female, 15) 

Ψ¢ƘŜ ŘǊƛǾŜǊΩǎ ώǊŜǎǇƻƴǎƛōƛƭƛǘȅϐ ōŜŎŀǳǎŜ ƛǘΩǎ ŘƛǎǘǊŀŎǘƛƴƎ ǘƘŜƳ ŀƴŘ ƴƻǘ ǘƘŜ ǇŀǎǎŜƴƎŜǊΩ (Male, 15) 

ΨL ǘƘƛƴƪ ƛǘΩǎ ŜǾŜǊȅƻƴŜΩǎ ǊŜǎǇƻƴǎƛōƛƭƛty, because the driver has to concentrate on the road and drivingς so 

ƛǘΩǎ ǎƻǊǘ ƻŦ ƳƻǊŜ ƻŦ ǘƘŜ ǇŀǎǎŜƴƎŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ Ƙƻǿ ǘƘŜȅ ŀŎǘ ƛƴ ǘƘŜ ŎŀǊΩ (Female, 15) 

ΨǿƻǳƭŘ ƘŀǾŜ ǎŀƛŘ ώōŜŦƻǊŜ ǘƘŜ ŜǾŜƴǘϐ ƛǘ ǿŀǎ ǘƘŜ ŘǊƛǾŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ƴƻǿ L ƪƴƻǿ ƛǘΩǎ ŜǾŜǊȅƻƴŜΩ 

(Female, 15) 



  
 

Ψƛǘ ŘŜǇŜƴŘǎ ŀǘ ǿƘŀǘ ƭŜǾŜƭ ƛǘ ǿŀǎΣ ƛŦ ǘƘŜǊŜΩǎ ƴƻǘ ǘƘŀǘ Ƴŀƴȅ ŎŀǊǎ ŀƴŘ ƛŦ ǘƘŜȅΩǊŜ ǎƘƻǿƛƴƎ ǎƻƳŜǘƘƛƴƎ ƻƴ ǘƘŜƛǊ 

ǇƘƻƴŜ ŀƴŘ ǘƘŜȅ ƭƻƻƪ ōŀŎƪ ǉǳƛŎƪƭȅ ǘƘŀǘΩǎ ƴƻǘ ŀ ǇǊƻōƭŜƳ ōǳǘ ƛŦ ƘŜΩǎ ŀŎǘǳŀƭƭȅ Ŧǳƭƭȅ ǘǊȅƛƴƎ ǘƻ ŎƻƴŎŜƴǘǊŀǘŜ 

ǘƘŜƴ ǘƘŜȅΩǊŜ ŘƛǎǘǊŀŎǘƛƴƎ ƛǘΩǎ ƭƛƪŜ ΨƻƘ ƭŜŀǾŜ ƛǘ ƻǳǘ ŦƻǊ ŀ ƳƛƴǳǘŜΩ (Male, 16) 

Mobile Phone Scenario  
The students were also presented with a mobile phone scenario regarding what they would do if their 

friend was using a mobile phone at the wheel while driving. The majority of the students stated that 

they would not condone such behaviour and would not have before the event either as they were 

aware of how dangerous it is to drive and use a mobile phone. Some of the students stated that it was 

dependent on their surroundings or believed it was down to the driver’s capability or choice. 

Ψ¢Ŝƭƭ ǘƘŜƳ ǘƻ Ǉǳǘ ƛǘ ŀǿŀȅΩ (Male, 15) 

Ψ¢ŀƪŜ ƛǘ ƻŦŦ ǘƘŜƳΣ ǘŜƭƭ ǘƘŜƳ ǘƻ ǎǘƻǇΣ ǘŜƭƭ ǘƘŜƳ ǘƻ Ǉǳƭƭ ƻǾŜǊΩ (Female, 15) 

ΨCƻǊ ƳŜΣ ƛǘΩǎ ǾŜǊȅ ŘŜǇŜƴŘŜƴǘ ƻƴ ǘƘŜ ǎƛǘǳŀǘƛƻƴΣ ƛŦ ǘƘŜǊŜΩǎ ƭƻŀŘǎ ƻŦ ŎŀǊǎΣ ƭƻŀŘǎ ƻŦ ǘǊŀŦŦƛŎΣ ōǳǘ ƭƛƪŜ ƛŦ ǘƘŜȅΩǊŜ 

ǎŀǘ ƛƴ ǘǊŀŦŦƛŎ L ǿƻǳƭŘƴΩǘ ŎŀǊŜ ŀƴŘ ǿŜΩǊŜ ƳƻǾƛƴƎ ŀ ōƛǘΣ L ǿƻǳƭŘƴΩǘ ŎŀǊŜΦ ¸ƻǳ ǎƘƻǳƭŘ ŎƻƴŎŜƴǘǊŀǘŜ млл҈ ƻƴ 

ǘƘŜ ǊƻŀŘ ƛŦ ƛǘΩǎ ǊŀƛƴƛƴƎΣ ƛǘΩǎ ǎƭƛǇǇŜǊȅ ƻƴ ǘƘŜ ǊƻŀŘǎ ǘƘŜƴ ȅƻǳ ǎƘƻǳƭŘƴΩǘ ōŜ ƻƴ ƛǘΩ (Male, 16) 

ΨL ǿƻǳƭŘ ŦŜŜƭ ŎƻƴŦƛŘŜƴǘ ƛŦ ƭƛƪŜ Ƴȅ ŦŀƳƛƭȅ ǿŜǊŜ ƻƴ ǘƘŜƛǊ ǇƘƻƴe, like I trust my dad more if he was on the 

ǇƘƻƴŜ ŀǎ L ƪƴƻǿ ƘŜΩǎ ǎǘƛƭƭ ŎƻƴŎŜƴǘǊŀǘƛƴƎΩ (Male, 15) 

Ψ!Ǝŀƛƴ ƛǘΩǎ ƪƛƴŘ ƻŦ ƭƛƪŜΣ ƻōǾƛƻǳǎƭȅ ȅƻǳ ǎƘƻǳƭŘƴΩǘ ǘŜȄǘ ŀƴŘ ŘǊƛǾŜ ƻǊ ōŜ ƻƴ ȅƻǳǊ ǇƘƻƴŜ ōǳǘ ƛǘ ƪƛƴŘ ƻŦ 

ŘŜǇŜƴŘǎΣ ƛŦ ǘƘŜȅ ŀŎǘǳŀƭƭȅ ŀǊŜ ŀǿŀǊŜ ƻŦΣ ƭƛƪŜ ǘƘŜȅ ŀǊŜƴΩǘ ǎwerving, they notice there are cars around 

ǘƘŜƳΣ ǘƘŜȅΩǊŜ ŘƻƛƴƎ ǘƘŜ ǎǇŜŜŘƛƴƎ ƭƛƳƛǘΣ ŀƴŘ ƴƻǘ ŘƻƛƴƎ ƛǊǊŀǘƛƻƴŀƭ ǘƘƛƴƎǎΣ ǎƻ ŀƎŀƛƴΣ ƛŦ ǘƘŜȅ ŀǊŜ ŘƻƛƴƎ ǘƘƻǎŜ 

ǘƘƛƴƎǎ ǘƘŜƴ ȅƻǳ ǎƛƳǇƭȅ ǎŀȅ ƎŜǘ ƻŦŦ ȅƻǳǊ ǇƘƻƴŜ ōǳǘ ŀƴȅ ƻǘƘŜǊ ǘƛƳŜ ƛǘΩǎ ǊŜŀƭƭȅ ƻƴ ǘƘŜƳΩ (Male, 15) 

ΨL ŘƛǎŀƎǊŜŜ ǿƛǘƘ ǘƘŀǘΣ LΩƳ ƪƛƴŘ ƻŦ ƭƛƪŜ Ŧǳƭƭȅ ŀƎŀƛƴǎǘ ŀƴȅƻƴŜ ǳǎƛƴƎ ǘƘŜƛǊ ǇƘƻƴŜΣ ƴƻ ƳŀǘǘŜǊ Ƙƻǿ ƭƛƪŜ 

ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŜȅ ŀǊŜ ƻǊ ǿƘŀǘŜǾŜǊΣ ǳƳ L ǘƘƛƴƪ ƛŦ ȅƻǳΩǊŜ ƭƛƪŜ ŎƭƻǎŜ ǿƛǘƘ ǘƘŜƳ ŀƴŘ ǘƘŜȅ ƴŜŜŘ ǘƻ ǘŜȄǘ ǘƘŜƛǊ 

mum or something then you would take their phone and text them ŦƻǊ ǘƘŜƳΣ ǿŜƭƭ ǘƘŀǘΩǎ ǿƘŀǘ L ǿƻǳƭŘ 

do in that situation because if they are using their phone at the wheel, anything could happen, you 

ŎƻǳƭŘ ǎŀȅ ǿŀǘŎƘ ƻǳǘΣ ŀƴŘ ǘƘŜȅ ǿƻǳƭŘ ōŜ ƭƻƻƪƛƴƎ ŘƻǿƴΣ ǘƘŜƴ ǘƘŀǘΩǎ ƭƛƪŜΣ ŀ ƭƻǘ ŎƻǳƭŘ ƘŀǇǇŜƴΦΩ (Female, 

15) 

MOST EFFECTIVE ELEMENT OF THE EVENT 
The majority of the students believed the car crash (RTC) demonstration at the beginning of the 

workshop event was the most effective element. They stated that it set the scene well and caught 

everyone’s attention and is something they would not easily forget, followed by the personal 

testimonies at the end. They also expressed that the more interactive workshops were the most 

effective compared to the workshops that were more of a presentation which they described as ‘boring’ 

and ‘lecture-like’. 

ΨL ǘƘƛƴƪ ƛǘ ǿŀǎ ǘƘŜ ǎŎŜƴŀǊƛƻ ǿƘŜǊŜΣ ǎƻ ǿƘŜƴ ǿŜ ŦƛǊǎǘ ŀǊǊƛǾŜŘΣ ŀƴŘ ǿŜ ƘŀŘ ǘƻ ǎǘŀƴŘΣ ǘƘŜȅ ǊŜ-enacted a car 

crash and we saw the woman get cut out of the car, like they showed the injuries they got and the 

knock-on effect that had and I think that ǿŀǎ ǊŜŀƭƭȅ ŜŦŦŜŎǘƛǾŜΧ ƳŀŘŜ ƳŜ ǊŜŀƭƛǎŜ ǘƘŀǘ ǿƘƛƭǎǘ ŘǊƛǾƛƴƎ ƛǎ ŀ 

ǊŜŀƭƭȅ ǊŜŀƭƭȅ ƎƻƻŘ ǘƘƛƴƎΣ ƛǘΩǎ ǊŜŀƭƭȅ ǎŜǊƛƻǳǎΣ ȅƻǳ ƘŀǾŜ ǘƻ ōŜ ǎŜƴǎƛōƭŜΦΩ (Female, 15) 

ΨL ǘƘƛƴƪ ǘƘŜ ŎǊŀǎƘ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎΣ ŜǎǇŜŎƛŀƭƭȅ ŀǎ Ƴƻǎǘ ƻŦ ǳǎ ƛƴ ƻǳǊ ȅŜŀǊ ƘŀǾŜƴΩǘ ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŀǘ ŀǘ ŀƭƭ 

only because being a by-stander and watching it and feeling helpless in that situation but a lot of 

people were taken by it by watching it and especially with the statistics being thrown at us at the same 

time, it was all just an eye-opener really for everyone to see the real effects of a crash because when 

ȅƻǳΩǊŜ ȅƻǳƴƎŜǊΣ ŜǾŜǊȅǘƘƛƴƎ ƛǎ ƳǳƭƭŜŘ ƻǾŜǊΣ ŀ ƭƻǘ ƻŦ ŀŘǳƭǘǎ ƳŀƪŜ ƛǘ ǎŜŜƳ ƭƛƪŜ ƛǘ ƛǎƴΩǘ ŀǎ ƳǳŎƘ ƻŦ ŀ ōƛƎ ŘŜŀƭ 



  
 

ǘƘŀƴ ƛǘ ŀŎǘǳŀƭƭȅ ƛǎΣ ǎƻ ǘƘŜƴ ƎǊƻǿƛƴƎ ǳǇΣ Ƴƻǎǘ ƪƛŘǎ ǘƘƛƴƪ ƛǘΩǎ ƻƪŀȅΣ ǳƳ ŀƴŘ ƴƻǘ ŀǎ ōŀŘ ŀƴŘ ǘƘŜƴ ǘo just be 

hit with harsh reality, for most of us it is, like they said earlier, it really is a vivid image even now, a 

month later, so it proves how much of an effect it can actually have just to watch something happen 

ŀƴŘ ǘƘŜƴ ŜȄǇŜǊƛŜƴŎŜ ƛǘΩ (Female, 15) 

Ψ²ŜŀǊƛƴƎ ǘƘŜ ƎƻƎƎƭŜǎ ǿŀǎ ŦǳƴΦ L ƭƛƪŜŘ ƛǘ ōŜŎŀǳǎŜ ƛǘ ǿŀǎ ƛƴǘŜǊŀŎǘƛǾŜΦΩ (Male, 16) 

ΨL ǊŜƳŜƳōŜǊ ǘƘŜ ƛƴǘŜǊŀŎǘƛǾŜ ƻƴŜǎ ƳƻǊŜ ǘƘŀƴ ǘƘŜ ǘŀƭƪƛƴƎ ƻƴŜǎΩ (Male, 15) 

Ψ¸ƻǳ ƪƴƻǿ ǘƘŜ ƭŀǎǘ ǿƻǊƪǎƘƻǇ ǿŜ ŀƭƭ ǿŀǘŎƘŜŘ ǘƻƎŜǘƘŜǊ L ŦƻǳƴŘ ǘƘŀǘ ǘƘŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜ ōŜŎŀǳǎŜ ƛǘ ǿŀǎ 

like a real life story and it did like kind of get to me and I found that the most like, it made me wanna 

ƭƛƪŜ ǿŜŀǊ ŀ ǎŜŀǘōŜƭǘΣ ƭƛƪŜ ƴƻǘ ŘƛǎǘǊŀŎǘ ǘƘŜ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ŎŀǊ ŀƴŘ ǘƘƻǳƎƘǘ ǘƘŀǘ ǿŀǎ ǘƘŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜΩ 

(Female, 15) 

LEAST EFFECTIVE ELEMENT OF THE EVENT  
Most of the students mentioned that the workshops that did not have an interactive element were the 

least effective such as the distractions workshop, which they stated did not remain with them. Some of 

the students mentioned that a lot of the messages were quite repetitive.  

ΨL ǊŜŎƪƻƴ ǘƘŜ ŘƛǎǘǊŀŎǘƛƻƴǎ ƻƴŜ ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƛƳǇǊƻǾŜŘ ōŜŎŀǳǎŜ ǘƘŜȅ Ǝƻ ƻƴ ŀōƻǳǘ ŀƭƭ ƻŦ ǘƘŜ 

distractions and that, I think they should have shown scenarios about it, it would stick in your mind 

more and make you realise how serious thoǎŜ ŘƛǎǘǊŀŎǘƛƻƴǎ Ŏŀƴ ōŜΧ ōȅ ǾƛŘŜƻǎ ƻǊ ŎǊŜŀǘƛƴƎ ƻƴŜ ǎŎŜƴŀǊƛƻ 

just something little and the littlest things matter in like sticking with you, it was mostly PowerPoint, to 

ōŜ ŦŀƛǊΩ (Male, 15) 

Ψ9ǾŜǊȅ ƻǘƘŜǊ ǿƻǊƪǎƘƻǇ ƘŀŘ ǎƻƳŜ ǎƻǊǘ ƻŦ ƛƴǘŜǊŀŎǘƛǾŜ ŜƭŜƳŜƴǘ ƛƴ ƛǘ ǳƳ apart from the distractions 

workshop. Um like the bike one had a video of a van and this kid pulling out, which I can still 

ǊŜƳŜƳōŜǊΣ ǘƘŜ ŘƛǎǘǊŀŎǘƛƻƴ ƻƴŜ ƛǘΩǎ ƪƛƴŘ ƻŦ ƘŀǊŘ ǘƻ ǊŜƳŜƳōŜǊ ŀǇŀǊǘ ŦǊƻƳ ǘƘŜ ōŀǎƛŎǎ ǘƘŀǘ L ŀƭǊŜŀŘȅ ƪƴŜǿΩ 

(Female, 15) 

ΨL ǘƘƛƴƪ ǘƘŜ ŘƛǎǘǊŀŎǘƛƻƴǎ ƻƴŜ ōƻǊŜŘ ƳŜΣ L Ƨǳǎǘ ȊƻƴŜŘ ƻǳǘ ƻŦ ƛǘΩ (Male, 16) 

Ψ¢Ƙŀǘ ƻƴŜ ŦŜƭǘ ƭƛƪŜ ŀƭƭ ǘƘŜ ǘȅǇƛŎŀƭ ǘƘƛƴƎǎ ȅƻǳ ƘŜŀǊΣ ǿŜŀǊ ȅƻǳǊ ǎŜŀǘōŜƭǘΣ Řƻ ǘƘƛǎΣ Řƻ ǘƘŀǘΦ L ŘƻƴΩǘ ǿŀƴǘ ǘƻ 

hear it again, I want to hear it in a different way or in a way that I think I need to do ǘƘŜǎŜ ǘƘƛƴƎǎΩ 

(Male, 16) 

Ψ! ƭƻǘ ƻŦ ǘƘƛƴƎǎ ǿŜǊŜ ǊŜǇŜŀǘŜŘΣ L ƪƴƻǿ ƛǘǎ ǎŀŦŜǘȅ ōǳǘ ƭƛƪŜΣ ƴƻǘ ōƻǊŜŘ ōǳǘ LΩǾŜ ƘŜŀǊŘ ǘƘƛǎΣ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǘŜƭƭ 

me three times. A lot of them followed on from each other and repeated a lot. Most of them were 

presentations. It would hŀǾŜ ōŜŜƴ ƴƛŎŜ ƛŦ ǘƘŜȅ ƘŀŘ ŀ ŦŜǿ ƳƻǊŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴǎ ŀƴŘ ƛŦ ƛǘ ǿŀǎƴΩǘ ŀǎ ŎƻƭŘ 

ŀƴŘ ŦƻǊ ǘƘŜ ŘǊǳƎǎ ƻƴŜΣ L ƘŀŘ ǘƻ ǎǘŀƴŘ ǳǇ ōŜŎŀǳǎŜ ǘƘŜǊŜ ǿŜǊŜƴΩǘ ŜƴƻǳƎƘ ŎƘŀƛǊǎΩ (Female, 15) 

WHETHER STUDENTS WERE PUT OFF FROM LEARNING TO DRIVE 
 When students were asked whether the Dying 2 Drive event put them off from learning to drive, a 

majority of them stated that it had not. However, when the question was rephrased and made them 

think about whether it could put their peers off from learning to drive, they all agreed that it could put 

some people off from learning to drive. 

‘bƻΣ ƴƻǘ ǊŜŀƭƭȅΩ (Male, 15) 

ΨaŀȅōŜ ǎƻƳŜƻƴŜ ǿƛǘƘ ōŀŘ ŀƴȄƛŜǘȅ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ƭƛƪŜ ǘƘŀǘΣ ǎǘǳŦŦ ƭƛƪŜ ǘƘŀǘ ǿƻǳƭŘ ŘŜŦƛƴƛǘŜƭȅ 

Ǉǳǘ ǘƘŜƳ ƻŦŦ ŦǊƻƳ ŘǊƛǾƛƴƎ ŦƻǊ ŀ ǿƘƛƭŜ ŀǘ ƭŜŀǎǘΩ (Female, 15) 



  
 

ΨL ŘƻƴΩǘ ǘƘƛƴƪ ƛǘ Ǉǳǘ ŀƴȅƻƴŜ ƻŦŦ ǳƴƭŜǎǎ ȅŜŀƘΣ ǘƘŜȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ŘǊƛǾŜ ŀƴȅǿŀȅΣ ǘƘŀǘΩƭƭ Ƨǳǎǘ ƳŀƪŜ ǘƘŜƛǊ 

ƻǇƛƴƛƻƴ ƳƻǊŜ ǾŀƭƛŘ ǘƘŜƴΦ Lǘ ƘŀǎƴΩǘ ǎǘƻǇǇŜŘ ƳŜ ŦǊƻƳ ǿŀƴǘƛƴƎ ǘƻ ƭŜŀǊƴ ǘƻ ŘǊƛǾŜΣ ƛǘΩǎ Ƨǳǎǘ ŀōƻǳǘ ƎŜǘǘƛƴƎ 

yourself to places, not relying on other people conǎǘŀƴǘƭȅ ōǳǘ L ŘƻƴΩǘ ǘƘƛƴƪ ƛǘ Ǉǳǘ Ƴŀƴȅ ǇŜƻǇƭŜ ƻŦŦΩ 

(Male, 15) 

ΨhƘ ȅŜŀƘΣ ǎƻƳŜ ǇŜƻǇƭŜ ŎƻǳƭŘ ōŜ ŘŜǘŜǊǊŜŘ ǿŀƴǘƛƴƎ ǘƻ ƭŜŀǊƴ ǘƻ ŘǊƛǾŜΣ ŀƭƭ ƛǘ ŘŜǇŜƴŘǎ ƻƴ ƛǎ ƻƴ Ƙƻǿ ƛǘ 

ǇƻǊǘǊŀȅŜŘΦ LŦ ƛǘΩǎ ǇƻǊǘǊŀȅŜŘ ƭƛƪŜ ΨƻƘ ǘƘƛǎ ƛǎ ōŀŘΣ ƛŦ ȅƻǳ ƳŜǎǎ ǳǇ ƛƴ ŀ ŎŀǊΣ ȅƻǳΩǊŜ Ǝƻƴƴŀ ŘƛŜΣ ȅƻǳΩǊŜ Ǝƻƴƴŀ 

ŎǊŀǎƘΣ ƭƻƻƪ ŀǘ ŀƭƭ ǘƘŜǎŜ ǇŜƻǇƭŜ ǘƘŀǘ ƘŀǾŜ ŎǊŀǎƘŜŘΩ ōǳǘ ƛŦ ȅƻǳ ōŜ ƭƛƪŜΣ ΨƛŦ ȅƻǳΩǊŜ ǎƳŀǊǘ ŀƴŘ ȅƻǳ ƪƴƻǿ Ƙƻǿ 

to drive and you just stick to the rules then you will be fine and the odd change that something does 

ƘŀǇǇŜƴΣ ǘƘŜǊŜΩǎ ŀ ǾŜǊȅ ǎƳŀƭƭ ǇŜǊŎŜƴǘΣ ƛŦ ȅƻǳΩǊŜ ŘƻƛƴƎ ŜǾŜǊȅǘƘƛƴƎ ǊƛƎƘǘΣ ȅƻǳΩǊŜ Ǝƻƴƴŀ ŘƛŜΩ (Male, 16) 

CHANGES TO MAKE THE EVENT MORE EFFECTIVE 
Again, the respondents took the opportunity to express that they preferred the more interactive 

workshops in the Dying 2 Drive event over the more presentation style workshops, such as the 

distractions workshop. They also thought that the workshops were repeating one another, which they 

did not appreciate. Some students, however, found it difficult to think of changes to make the event 

more effective as they thought it was all effective. Some suggested that some of the examples used 

should be relatable to young people by including teenagers or scenarios that young adults could find 

themselves in, such as leaving a party. Several students stated that the Dying 2 Drive event appeared 

to use scare tactics and solely focused on the outcomes of a crash and not the financial implications, 

such as affecting their insurance, as well as the cost of speeding fines which they stated would have 

made the event more effective and having more of an impact.  

ΨL ǘƘƛƴƪ Ƴƻǎǘ ƻŦ ƛǘ ǿŀǎ ƎǊŜŀǘΣ ōǳǘ ǘƘŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜ ǿŜǊŜ ǘƘŜ ƻƴŜǎ ǿƘŜǊŜ ǿŜ ŎƻǳƭŘ ƎŜǘ ǳǇ ǘƻ Řƻ ƛǘ ŀƭƭΦ 

{ƻΣ ƛǘΩǎ ƭƛƪŜ ǘƘŜ ƻƴŜǎ ǿƘŜǊŜ ǘƘŜȅ ǿŜǊŜ ŘƻƛƴƎ ǘƘŜ ŘǊǳƎ ǘŜǎǘ ŀƴŘ ǘƘŜ ŘǊƛƴƪƛƴƎ ŀƴŘ ŜǾŜǊȅǘƘƛƴƎΣ ǘƘŜȅ ƘŀŘ ǘƘŜ 

goggles and had to walk in a straight line and stuff. And then for seatbelts it was, there was the car 

there and everyone was trying to get in and stuff so the ones where you did something instead of 

ǿŀǘŎƘƛƴƎ ǎƻƳŜƻƴŜ ǘŀƭƪ ŀōƻǳǘ ƛǘΦ ¢ƘƻǎŜ ǿŜǊŜ ǘƘŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜΩ (Female, 15) 

ΨL ǘƘƛƴƪ ǘƘŜȅ ǿŜǊŜ ƎƻƻŘ ōŜŎŀǳǎŜ ǘƘŜȅ ƎŀǾŜ ȅƻǳ ǘƘŜ ƪŜȅ ƛƴŦƻǊƳŀǘƛƻƴΣ ōǳǘ ǘƘŜȅ Řƻƴϥǘ ǎǘƛŎƪ ǿƛǘƘ ȅƻǳ ŀǎ 

much as the others because they're not as memorable. It's just like sitting there with, it was like 

PowerPoints and stuff and someone talking tƻ ȅƻǳΣ ǎƻ ƛǘ ŘƻŜǎƴϥǘ ǎǘƛŎƪ ǿƛǘƘ ȅƻǳ ŀǎ ƳǳŎƘΦΩ (Female, 15) 

ΨL ǘƘƛƴƪ ǘƘŀǘ ƎƻŜǎ ōŀŎƪ ǘƻ ǘƘŜ ǇǊŀŎǘƛŎŀƭ ŀƴŘ ǘƘŜƴ ōŜƛƴƎ ǘŀƭƪŜŘ ŀǘ ŀōƻǳǘ ƛǘΦ L ǘƘƛƴƪ ƛǘ ǿŀǎ ƭƛƪŜ ŜǾŜǊȅƻƴŜ 

was engaged with the practicals, whereas maybe not so much when we were given a slide full of 

ƛƴŦƻǊƳŀǘƛƻƴΦΩ (Female, 15) 

ΨƳŀȅōŜ Ǝƻ ǘƻ ŀ ǾŀǊƛŜǘȅ ƻŦ ǇŜƻǇƭŜ ŀƴŘ ŎƘŀƴƎŜ ǘƘŜ ǎŎŜƴŀǊƛƻ L ǊŜŎƪƻƴ ǎƻ L ǘƘƛƴƪ ƛƴǎǘŜŀŘ ƻŦ ǘƘŜ ŘǊǳƎ ǳǎŜ ƻǊ 

whatever in the car crash bit, maybe use a different scenario, change to someone coming from a party 

ŀƴŘ ǘƘŜǊŜΩǎ ŦƻǳǊ ƻŦ ȅƻu in a car and one driver, all have been drinking, I think that would dig into a lot 

ƳƻǊŜ ǇŜƻǇƭŜ ǿƘƻ ƭƛƪŜ ǘƻ ƘŀǾŜ Ŧǳƴ ŀƴŘ ǘƘŀǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ ǊŜŀƭƭȅ ƪƴƻǿ ǿƘŀǘ ǘƘŜȅΩǊŜ ŘƻƛƴƎ ŀƴŘ Ƙƻǿ 

it can affect others, ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ŎŀǊΩ (Male, 15) 

ΨL ǘƘƛƴƪ Ƴƻǎǘ ƻŦ ǘƘŜ ǿƻǊƪǎƘƻǇǎ ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ ǘƘŀǘ ǘŜŜƴŀƎŜǊǎ ŎƻǳƭŘ ǊŜƭŀǘŜ ƳƻǊŜ ǘƻ ŀƴŘ ōŜŎŀǳǎŜ ǿŜΩǊŜ 

like the future of drivers and like so we kind of, if they use a party scenario for example as that will set 

in a lot more as we all go to parties and things liƪŜ ǘƘŀǘ ōǳǘ ƛǘΩǎ ƎƻƛƴƎ ŦǊƻƳ ǘƘŀǘΣ ǘƘŜ ŜȄŀƳǇƭŜ ǿƻǳƭŘ 

ƘŀǾŜ ƳƻǊŜ ƻŦ ŀƴ ƛƳǇŀŎǘΩ (Female, 15) 

ΨǘƘŜȅ ŘƛŘƴΩǘ ǘŀƭƪ ŀōƻǳǘ ǘƘŜ ŦƛƴŀƴŎƛŀƭ ŀǎǇŜŎǘǎΩ (Female, 15) 



  
 

ΨƳŀȅōŜ ŀƭǎƻ ǘŀƭƪƛƴƎ ŀ ōƛǘ ƳƻǊŜ ŀōƻǳǘ ƭƛƪŜ ǘƘŜ ǊŜǇŜǊŎǳǎǎƛƻƴǎ ƭƛƪŜ ŦƻǊ ŜȄŀƳǇƭŜ ŘǊƛƴƪƛƴƎ ŀƴŘ ŘǊƛǾƛƴƎΣ L 

think, ǿŜ ŀƭƭ ƪƴƻǿΣ ȅƻǳ ƎŜǘ ƭƛƪŜΣ ŦƛƴŜǎ ŀƴŘ Ǝƻ ǘƻ Ƨŀƛƭ ōǳǘ ǿŜ ŘƻƴΩǘ ŀŎǘǳŀƭƭȅ ƪƴƻǿ ŦƻǊ Ƙƻǿ ƭƻƴƎ ƻǊ ǘƘƛƴƎǎ 

ƭƛƪŜ ǘƘŀǘΣ ǿŜ ǿŜǊŜ ǘƻƭŘ ŀōƻǳǘ ƛǘΣ ōǳǘ ƛǘ ŘƛŘƴΩǘ ǎǘƛŎƪΩ (Female, 15) 

‘L ǘƘƛƴƪ LΩŘ ƘŀǾŜ ƭŜǎǎ ǿƻǊƪǎƘƻǇǎ ŀƴŘ ƳƻǊŜ ǘƛƳŜΧ ƛǘΩǎ ŀǎ ǘƘƻǳƎƘ ƛǘ ǿŀǎ ŀƭƭ ǊǳǎƘŜŘΦ {ƻΣ ƛŦ you joined like 

ǘǿƻ ŀƴŘ ǘǿƻΣ ǎƻ ǘƘŜǊŜΩǎ ǘǿƻ ŜŀŎƘ ŀƴŘ ƛǘ ǿŀǎ ƳƻǊŜ ŘŜǘŀƛƭŜŘ ŀƴŘ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛǾŜΣ L ǘƘƛƴƪ ȅƻǳΩŘ ƎŜǘ 

more from it, than being rushed around four. So, instead of quickly going over it, you have more time 

to go into detail about it and explain iǘ ŦǳǊǘƘŜǊ ŀƴŘ ƳƻǊŜ ŀŎǘƛǾƛǘƛŜǎΩ (Female, 15) 

‘and I think more on like motorbikes or mopeds, because obviously sixteen-year olds can pass their test 

ƻƴ ǘƘŜƛǊ ƳƻǇŜŘΣ ŀƴŘ ŎƻǊǊŜŎǘ ƳŜ ƛŦ LΩƳ ǿǊƻƴƎ ōǳǘ ǘƘŜǊŜ ǿŀǎ ƴƻǘƘƛƴƎ ǎŀƛŘ ŀōƻǳǘ ƳƻǇŜŘǎ ƻǊ ŀƴȅǘƘƛƴƎ ƭƛƪŜ 

ǘƘŀǘΩ (Female, 15) 

‘L ǘƘƛƴƪ ƭƛƪŜ ǿƘŜƴ ǇŜƻǇƭŜ ǿŀǘŎƘ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ǘƘŜȅ ŘƻƴΩǘ ǘŀƪŜ ƛǘ ƛƴ ŀǎ ƳǳŎƘΣ ȅƻǳ ŎƻǳƭŘ Řƻ ǎƻƳŜǘƘƛƴƎ 

more interactive, so they can enjoy it more. It was like school really, you were sat in front of a teacher 

presenting it really and you just geǘ ōƻǊŜŘ ŀƴŘ ǘǳǊƴ ƻŦŦΣ ǿƘŜǊŜŀǎ ƛŦ ȅƻǳΩǊŜ ŀŎǘǳŀƭƭȅ ŘƻƛƴƎ ǎƻƳŜǘƘƛƴƎ 

your brain is still working and you learn from it more and maybe if it was a bit longer as it was only 

ƭƛƪŜΣ ǘƘŜ ǿƘƻƭŜ ǎŎƘƻƻƭ Řŀȅ ƻǊ ǎƻƳŜǘƘƛƴƎΧ ōŜŎŀǳǎŜ L ƪƴƻǿ ǘƘŜȅ ǿŜǊŜ ǘƛƳŜŘ ƭƛƪŜ ŜŀŎƘ ǿƻǊƪǎƘop and it 

ǿŀǎ ƭƛƪŜ ŀ ōƛǘ ǊǳǎƘŜŘ ǘƻ ƎŜǘ ŜǾŜǊȅǘƘƛƴƎ ƭƛƪŜ ŘƻƴŜΩ (Female, 15) 

ΨL Ƨǳǎǘ ǘƘƛƴƪ ƭŜǎǎ ǘŀƭƪƛƴƎ ŀƴŘ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛƴƎΧ L ǘƘƛƴƪ ǎƻƳŜ ŀǊŜŀǎ ƛǘ ǿŀǎ ǇǊŜǎǎǳǊŜŘ ǘƘƛǎ ƛǎ ōŀŘ ōǳǘ 

others like the others like the helmet one, you saw the helmet, how much it shatters it can still protect 

ƛǘ ǿƘŜǊŜŀǎ ƻƴŜ ƭƛƪŜ ǿƘŜǊŜ ǿŜ ƘŀŘ ǘƻ ƎŜǘ ƛƴ ŀ ŎŀǊ ǿƛǘƘ ǎƛȄ ǇŜƻǇƭŜΣ ǘƘŀǘ ǿŀǎƴΩǘ ŀǎ ƭƛƪŜ ǎŎŀǊȅΣ Řƻ ȅƻǳ ƪƴƻǿ 

ǿƘŀǘ L ƳŜŀƴΚΩ (Female, 15) 

ΨƧǳǎǘ ŎƘŀƴƎŜ ǳǇ ǘƘŜ ƳƻǊŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘȅǇŜ ŀƴŘ ƳŀƪŜ ƛǘ ŀ ōƛǘ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛǾŜ ōŜŎŀǳǎŜ ȅƻǳ ŎŀƴΩǘ ƘŀǾe 

ŀ Ŧǳƴ ǘƘƛƴƎ ŜǾŜǊȅ ǘƛƳŜ ōǳǘ ǎƻƳŜǘƘƛƴƎΣ ǎƻ ȅƻǳ ƪƴƻǿ ŜǾŜǊȅƻƴŜΩǎ ƎƻƛƴƎ ǘƻ Ǉŀȅ ŀǘǘŜƴǘƛƻƴΦ Wǳǎǘ ƳŀƪŜ ǎǳǊŜ 

ǘƘŜȅ ƘŀǾŜ ȅƻǳǊ ŀǘǘŜƴǘƛƻƴΣ ǘƘŀǘΩǎ ǿƘŀǘ ȅƻǳ ƴŜŜŘ ǘƻ ŘƻΦΩ (Male, 16) 

‘ȅƻǳΩǾŜ Ǝƻǘ ŜǾŜǊȅǘƘƛƴƎ ǇǊŜǘǘȅ ƳǳŎƘ ŎƻǾŜǊŜŘ Ƨǳǎǘ ŀǎ ƭƻƴƎ ŀǎ ȅƻǳ ƭƛƪŜΣ ƭƛƪŜ ŜǾŜƴ ǇŜǊǎƻƴŀƭ experiences with 

ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΣ L ǘƘƛƴƪ ǘƘŀǘ ƛŦ ǎƻƳŜƻƴŜ Ƨǳǎǘ ǎŀǿ ǘƘŀǘ ŀƴŘ ǘƘŀǘ ŘƻŜǎƴΩǘ Ǝƻ ƛƴ ǘƘŜƴ ƴƻǘƘƛƴƎ ƛǎ ǊŜŀƭƭȅ ƎƻƛƴƎ 

ǘƻ ǊŜǎƻƴŀǘŜ ǿƛǘƘ ǘƘŜƳ ǳƴǘƛƭ ǘƘŜȅ ƘŀǾŜ ŀ ŎŀǊ ŀŎŎƛŘŜƴǘΦ LŦ ȅƻǳ ŎŀƴΩǘ ƭŜŀǊƴ ŦǊƻƳ ǎƻƳŜƻƴŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ 

like sometimes the only way someone is going to learn is actually going through it themselves. But like 

ǘƘŀǘΩǎ ǿƘŀǘ ǿŜΩǊŜ ǘǊȅƛƴƎ ǘƻ ŀǾƻƛŘ ōǳǘ ƛŦ ǘƘŜȅΩǊŜ ƴƻǘ ǘŀƪƛƴƎ ƛǘ ŀƭƭ ƛƴ ǘƘŜƴ ǘƘŜ ŎƘŀƴŎŜǎ ƻŦ ǘƘŜƳ ƘŀǾƛƴƎ ŀƴ 

ŀŎŎƛŘŜƴǘ ƛǎ ǳǇΧ ƴƻǘ Ƨǳǎǘ ǊŜǇŜŀǘŜŘƭȅ ǘŜƭƭƛƴƎ ǳǎ ǘƻ ŀƭǿŀȅǎ ǿŜŀǊ ŀ ǎŜŀǘōŜƭǘΣ ŎƻƳŜ ǳp from different angles. 

Instead of saying, show what could happen, show how someone can go through the windscreen, it 

ƘŀǇǇŜƴŜŘ ǘƻ Ƴȅ ƳǳƳΦΩ (Male, 16) 

‘L ŦŜŜƭ ƭƛƪŜ 5ȅƛƴƎ н 5ǊƛǾŜ ǿŀǎƴΩǘ ŀ ǾŜǊȅ ƎƻƻŘ ŜȄǇŜǊƛŜƴŎŜΣ ƭƛƪŜ L ŦŜŜƭ ƭƛƪŜ ƛǘ ǿŀǎ ǘǊȅƛƴƎ ǘƻ ǎŎŀǊŜ ǘƘŜ ȅƻǳnger 

generation from driving because everyone says that the younger generation is to blame for everything 

and like some, half of the crashes are like probably from stupid young teenagers driving and new 

ŘǊƛǾŜǊǎΦ {ƻΣ L ŦŜŜƭ ƭƛƪŜ ƛǘ ǿŀǎƴΩǘ ŀ ǾŜǊȅ ƎƻƻŘ ŜȄǇŜǊƛence. It just adds to the pressure and scares people.’ 

(Female, 16) 

ΨƳŀȅōŜ ƎƛǾŜ ǳǎ ǘƛǇǎ ƻƴ ǿƘŀǘ ǘƻ Řƻ ŀƴŘ ǿƘŜƴ ǘƻ Řƻ ƛǘ ƛƴǎǘŜŀŘ ƻŦ ǎŀȅƛƴƎ ƛŦ ȅƻǳ ŘƻƴΩǘ Řƻ ǘƘƛǎ ǘƘŜƴ ǘƘŀǘΩǎ 

Ǝƻƴƴŀ ƘŀǇǇŜƴΣ ǿƛǘƘ ƛŦ ȅƻǳ ŘƻΣ Řƻ ǘƘƛǎΣ ǘƘŜƴ ǘƘŀǘ ƻǳǘŎƻƳŜ ƛǎ Ǝƻƴƴŀ ƘŀǇǇŜƴΩ (Male, 15) 

ΨŘƻƴΩǘ ǇŜƻǇƭŜ ƭŜŀǊƴ ƛƴ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎ ŀƴŘ ǘƘŀǘΩǎ ǿƘȅ ȅƻǳ ŎŀƴΩǘ ŎƻǾŜǊ ŜǾŜǊȅǘƘƛƴƎΣ ǘƘŀǘΩǎ ǿƘȅ ŜǾŜǊȅƻƴŜ 

ǿƻƴΩǘ ōŜ ǊŜŀŎƘŜŘ ōȅ ƛǘΦ SƻƳŜ ǇŜƻǇƭŜ ǎƛǘ Řƻǿƴ ŀƴŘ ŘƻƴΩǘ ǿŀnƴŀ ƘŜŀǊ ŀ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀƴŘ ŘƻƴΩǘ ǿŀƴǘ ǘƻ 

ƭƛǎǘŜƴΣ ƻǊ ǘƘŜȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ƛƴǘŜǊŀŎǘƛǾŜΣ ǎƻ ȅƻǳ ŎŀƴΩǘ ǿƛƴ ǘƘŜƳ ŀƭƭΣ ȅƻǳ Ƨǳǎǘ ŎŀƴΩǘΣ ȅƻǳ Ŏŀƴ ǘǊȅ ŀƴŘ 

use all the presentation and stuff as you want to cover as many bases as you can for many different 

types of people and eventually most people are going to listenΩ (Male, 16) 



  
 

 

COMMENTS ON THE PRESENTERS  
As there were some mixed comments on the presenters’ styles of approach in the survey, students 

were asked for their thoughts on the presenters in the focus group to understand if there was an 

approach that they disliked and how it could be improved. Most of the participants stated that the 

presenters were extremely passionate, however, some were quite strict but felt it may have been 

because of the time constraints and the seriousness of the subject.   

ΨƻƴŜ ƻŦ ǘƘŜƳ ǿŀǎ ǊŜŀƭƭȅ ǎǘǊƛŎǘΣ ƭƛƪŜ ƴƻ ƻƴe did anything and she started having a go, like the car one, 

ǎƘŜ ƘŀŘ ŀ Ǝƻ ŀǘ ǳǎ ŦƻǊ ƴƻ ǊŜŀǎƻƴΩ (Female, 15) 

Ψōǳǘ L ŦŜŜƭ ƭƛƪŜ ǘƘŜ ǎǘǊƛŎǘƴŜǎǎ ǿŀǎ ŘǳŜ ǘƻ ǘƘŜ ǘƛƳŜ ǊŜǎǘǊƛŎǘƛƻƴǎ ŀǎ ǿŜƭƭΣ L Ƨǳǎǘ ǘƘƛƴƪ ƛŦ ƛǘ ǿŀǎ ƭƻƴƎŜǊΣ ƛǘ 

would have been a lot more enjoyable anŘ ŎƻǳƭŘ ƘŀǾŜ Ǝƻǘ ƳƻǊŜ ŀŎǘƛǾƛǘƛŜǎ ƛƴΩ (Female, 15) 

ΨǘƘŜȅ ǿŜǊŜ ŘŜŦƛƴƛǘŜƭȅ ǇŀǎǎƛƻƴŀǘŜΧ ŜǎǇŜŎƛŀƭƭȅ ōŜŎŀǳǎŜ ǘƘŜȅ ǿŜǊŜ ǘƘŜ ŜƳŜǊƎŜƴŎȅ ǎŜǊǾƛŎŜǎΦ L ǊŜƳŜƳōŜǊΣ 

you know, the drink one? The policeman, we see him all of the time. But talking to us, you can tell, 

becausŜ ƛǘΩǎ ǘƘŜƛǊ ƧƻōΣ ǘƘŜȅΩǊŜ ǇŀǎǎƛƻƴŀǘŜ ŀōƻǳǘ ƛǘΦ !ƴŘ ōŜŎŀǳǎŜ ǘƘŜȅΩǊŜ ǘŜŀŎƘƛƴƎ ƪƛŘǎ ŀǎ ǿŜƭƭ ƭƛƪŜΣ ǘƘŜȅ 

ƪƴƻǿ ǿƘŀǘ ŎƻǳƭŘ ƘŀǇǇŜƴ ǘƻ ǳǎΣ ǎƻ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ǘŜŀŎƘ ƛǘ ǘƻ ǳǎΣ ƛǘ ǿƛƭƭ ƘŀǇǇŜƴΧōŜŎŀǳǎŜ ǘƘŜȅΩǾŜ ƎƻƴŜ 

through it when they were younger themselves, they want to look out for our society and our 

ƎŜƴŜǊŀǘƛƻƴ ƴƻǿΩ (Female, 15) 

OTHER SUGGESTIONS  
Participants were given the opportunity to think about what else could be included or whether anything 

was missing from the Dying 2 Drive intervention. The majority of the participants stated that they would 

have liked to have been told the financial implications and felt that this would have been more effective 

than showing the scary consequences of driving unsafely. Several participants stated that they would 

like to know about insurance costs and what cars are suitable for novice drivers, however, some of the 

participants stated that it would move away from the aim of the Dying 2 Drive intervention and 

mentioned that there should be a focus on the points, fines and cost of a collision that they could incur. 

Some of the participants stated again that the Dying 2 Drive intervention concentrated solely on the 

negatives of driving and how scary it is, which they thought would put people off and would have 

preferred a balance,  concentrating on the good and the bad. They were also asked whether they were 

the right age group to receive the intervention, with most agreeing that they were. Some of the 

participants stated that there should also be an intervention for Year 7s on passenger responsibilities 

such as not distracting the driver and on cycling and pedestrians, and then reinforce the message again 

at the Dying 2 Drive event for Year 11s.  

ΨI think our age and like 17 year olds who are actually able to drive now, give them that before they 

actually pass as like a scare tactic and kind of should stop them from ŘƻƛƴƎ ƛǘ ŀƴŘ ȅƻǳΩǾŜ Ǝƻǘ ǘƘƛƴƎǎ 

ǘƘŀǘ ǎǘƻǇ ǘƘŜƳ ŦǊƻƳ ŘƻƛƴƎ ƛǘ ƭƛƪŜ ǘƘŜ ōƭŀŎƪ ōƻȄ ŀƴŘ ƳŀƪŜ ǎǳǊŜ ǇŜƻǇƭŜ ŀǊŜƴΩǘ ƎƻƛƴƎ ƻǾŜǊ ǘƘŜ ǎǇŜŜŘ ƭƛƳƛǘ, 

ǘƘŀǘ ǘƘŜȅ ŎŀƴΩǘ Ǝƻ ƻǾŜǊ ŀ ŎŜǊǘŀƛƴ ǎǇŜŜŘ, ǘƘŀǘ ƪƛƴŘ ƻŦ ǎǘǳŦŦ ŀƴŘ ƻōǾƛƻǳǎƭȅ ǇŜƻǇƭŜ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ǎǘǳǇƛŘ 

because they doƴΩǘ ǿŀƴǘ ǘƻ Ǉŀȅ ƳƻǊŜ ƛƴǎǳǊŀƴŎŜ ŀƴŘ ŀƭƭ ǘƘŀǘ ƪƛƴŘ ƻŦ ǎǘǳŦŦΩ (Male, 15) 

ΨȅŜŀƘ ōŜŎŀǳǎŜ ŜǾŜƴ ƛƴ ŀ ǎƳŀƭƭ ŎŀǊ ŎǊŀǎƘ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ ƛƳǇŀŎǘ ƛǘ Ŏŀƴ ƘŀǾŜ ƻƴ ƛƴǎǳǊŀƴŎŜ ōȅ 

ƛƴŎǊŜŀǎƛƴƎ ƛǘ ōȅ ŀ ƭƻǘ ƳƻǊŜ ƳƻƴŜȅ ŀƴŘ ƛǘΩǎ ŀƭǊŜŀŘȅ ƘƛƎƘ ŦƻǊ ŀ мт ȅŜŀǊ ƻƭŘ ŀƴȅǿŀȅΧ ǘƘŜȅ ǘŀƭƪed about 

ōŜƛƴƎ мт ȅŜŀǊǎ ƻƭŘ ŀƴŘ ǇŀǎǎƛƴƎ ŀƴŘ ōŜƛƴƎ ǎƛƭƭȅ ƭƛƪŜ ƎŜǘǘƛƴƎ ŘǊǳƴƪ ŀƴŘ ŜǾŜǊȅǘƘƛƴƎ ōǳǘ ŘƛŘƴΩǘ ǎŀȅ ƻƘ ȅƻǳǊ 

ƛƴǎǳǊŀƴŎŜ ƛǎ ŀ ƭƻǘΩ (Male, 15) 

‘ȅŜŀƘ ŀǎ ƛǘΩǎ Ƨǳǎǘ ōŜŦƻǊŜ ǿŜ ǎǘŀǊǘ ǘƻ ƭŜŀǊƴΣ ŀƴŘ ȅƻǳ ǳƴŘŜǊǎǘŀƴŘ ƛǘ ōŜǘǘŜǊΩ (All, FG3) 



  
 

‘I think at the same time you could do it to YŜŀǊ тǎ ƻƴ Ƙƻǿ ȅƻǳ Ŏŀƴ ŘƛǎǘǊŀŎǘ ǘƘŜ ŘǊƛǾŜǊΩ (Female, 15) 

ΨƛǘΩǎ ŀ ōƛƎ ǇŀǊǘ ƻŦ ƭƛŦŜ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ǎǘƛŎƪ ǿƛǘƘ ȅƻǳ ƛŦ ȅƻǳ ƭŜŀǊƴ ƛǘ ƛƴ Year 5 or 6 and then do it again like 

we did in YŜŀǊ мм ǿƘŜƴ ǿŜ Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘ ƛǘ ƳƻǊŜΩ (Female, 15) 

ΨŘƻ ǘǿo, like Year 11 and 7. Year 7 on distractions and cycling and walking to schoolΧ even if they just 

ŎƻƳŜ ǘƻ ƻǳǊ ǎŎƘƻƻƭ ŀƴŘ Řƻ ŀ ǘŀƭƪ ŀƴŘ ƛƴǘŜǊŀŎǘƛǾŜ ǘƘƛƴƎ ƛƴǎǘŜŀŘ ƻŦ ǘƘŜƳ ƎƻƛƴƎ ǘƘŜǊŜΩ (Female, 15) 

ΨǘŀȄΣ ah¢Σ ǎŜǊǾƛŎƛƴƎΧ ƛǘΩǎ ƻƪŀȅ ǎŀȅƛƴƎ LΩƳ ƎƻƛƴƎ ǘƻ ǎǘŀǊǘ ƭŜŀǊƴƛƴƎ ǘƻ ŘǊƛǾŜ ǿƘŜƴ LΩƳ мт ŀƴŘ Ǉŀȅ ŦƻǊ ǘƘŜ 

ƭŜǎǎƻƴǎ ōǳǘ ƛǘΩǎ ŀōƻǳǘ ǘƘŜ ƛƴǎǳǊŀƴŎŜ ŀƴŘ ƛǘΩǎ ƎƻƛƴƎ ǘƻ ōŜ ǊŜŀƭƭȅ ŜȄǇŜƴǎƛǾŜΣ ȅƻǳ ƘŀǾŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ 

newer the car, the more expensive the insurance is going to be and I know loads of people who are like 

ΨL ǿŀƴǘ ŀƴ !ǳŘƛ ŦƻǊ Ƴȅ ŦƛǊǎǘ ŎŀǊΩΣ ōǳǘ ƛǘΩǎ ƭƛƪŜ ǘƘŜȅΩǊŜ ƎƻƛƴƎ ǘƻ ōŜ ǉǳƛǘŜ ŜȄǇŜƴǎƛǾŜΦ L ŦŜŜƭ ƭƛƪŜ ǇŜƻǇƭŜ ƴŜŜŘ 

ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ŀŎǘǳŀƭƭȅ ƎƻŜǎ ƛƴǘƻ ŘǊƛǾƛƴƎΩ (Female, 15) 

ΨǘƘŜȅ ŎƻƴŎŜƴǘǊŀǘŜŘ ƻƴ Ƙƻǿ ŘǊƛǾƛƴƎ ƛǎ ǎŎŀǊȅ ōǳǘ ŘƛŘƴΩǘ ǎŀȅ Ƙƻǿ ƛǘ Ŏŀƴ ŀƭǎƻ ōŜ ŀ ƎƻƻŘ thing, like a 

ōŀƭŀƴŎŜΩ (Female, 15) 

ΨL ŦŜŜƭ ƭƛƪŜ ƛŦ ȅƻǳ ŦƻŎǳǎ ǘƻƻ ƳǳŎƘ ƻƴ ǘƘŜ ƴŜƎŀǘƛǾŜ ƛǘ ǿƻǳƭŘ Ǉǳǘ ǇŜƻǇƭŜ ƻŦŦ ŀƴŘ ƛǘ ŦŜƭǘ ƭƛƪŜ ǘƘŀǘΩǎ ǿƘŀǘ ǘƘŜȅ 

ǿŜǊŜ ǘǊȅƛƴƎ ǘƻ ŘƻΩ (Female, 15) 

ΨŎƻǾŜǊ ǘƘŜ ŜȄǇŜƴǎŜǎ ƻŦ ŀ ŎǊŀǎƘ ƭƛƪŜ Ƙƻǿ ƳǳŎƘ ƛǘ ǿƻǳƭŘ Ŏƻǎǘ ǘƘǊƻǳƎƘ ǘƘŜ ƛƴǎǳǊŀƴŎŜΧ ǘƘƛƴƪ ƛǘ ǿƻǳƭŘ ōŜ 

ǉǳƛǘŜ ƎƻƻŘ ŀǎ ƳƻƴŜȅ ƛǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ǿƘŜƴ ȅƻǳΩǊŜ ǎǘŀǊǘƛƴƎ ƻŦŦΣ ŜǎǇŜŎƛŀƭƭȅ ǿƘŜƴ ȅƻǳΩǊŜ ƎŜǘǘƛƴƎ ŀ Ƨƻō 

ŀƴŘ ǎǘǳŦŦΦΩ (Male, 15) 

ΨƴƻΣ ōŜŎŀǳǎŜ L ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ǎŀǘ Řƻǿƴ ƭƛǎǘŜƴƛƴƎ ǘƻ ƛƴǎǳǊŀƴŎŜ ŀƴŘ ŎƭŀƛƳǎ ŀƴŘ ǎǘǳŦŦΣ L ǿŀƴǘ ǘƻ ƘŜŀǊΣ ƛŦ 

you ŎǊŀǎƘ ŀ ŎŀǊΣ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ƭƻǎŜ ƳƻƴŜȅΣ ŜǾŜƴ ƛŦ ȅƻǳΩǊŜ ƻƪŀȅΣ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ƭƻǎŜ ƳƻƴŜȅΦ L ŘƻƴΩǘ 

want to know the specificsΧL ǘƘƻǳƎƘǘ 5ȅƛƴƎ н 5ǊƛǾŜ ǿŀǎ ƳƻǊŜ ŀōƻǳǘ ǘƘŜ ŘŀƴƎŜǊǎ ƻŦ ŘǊƛǾƛƴƎ ŀƴŘ L ŘƻƴΩǘ 

think it would be very good to add in a load of stuff abƻǳǘ ƛƴǎǳǊŀƴŎŜΦ L ǘƘƛƴƪ ƛǘΩǎ ƎƻƻŘ ǘƻ ŀŘŘ ƛƴ ǘƘŜ Ŏƻǎǘ 

ƻŦ ƛŦ ȅƻǳ ǿŜǊŜ ǘƻ ŎǊŀǎƘ ŀƴŘ ǘƘŜ ŀǾŜǊŀƎŜ Ŏƻǎǘ ƛǘ ǿƻǳƭŘ ōŜΣ ōǳǘ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜȅ ǎƘƻǳƭŘ ŀŘŘ ƛƴ ƭƻŀŘǎ ƻŦ 

financial stuff... But not just about how much it would be when you crash but also when you speed and 

ŦƛƴŜǎ ŀƴŘ Ǉƻƛƴǘǎ ƻƴ ȅƻǳǊ ŘǊƛǾƛƴƎ ƭƛŎŜƴǎŜΩ (Male, 16) 

CONCLUSIONS FROM FOCUS GROUPS 
The focus groups indicated that the intervention has resulted in learning amongst the target audience. 

There are some conclusions which could be reached, and which might inform future development of 

the intervention. 

Some consideration should be made to make the event more interactive and engaging 
All four focus groups stressed the need to make the event more interactive and engaging as some of 

the workshops (such as the distractions workshop) were not as engaging and, as a result, the key 

messages were not as memorable as they did not resonate with them. They remembered the key 

messages of the more interactive and engaging workshops (such as the alcohol and drugs workshop 

and the car crash RTC demonstration) as they caught their attention and they also sparked conversation 

outside of the event, as they experienced something new and different. Some suggestions were made 

by the participants on how to make it more interactive: they stated being given a problem-solving 

activity where they are given a situation and they must think about what they would do.  

More focus on not taking risks   
Both the survey and focus group indicate that risk-taking is not black and white and if young people are 

in a situation, such as getting a lift from a drunk friend, it often ‘depends’ on a number of factors, 

therefore more convincing may be required that it’s not a risk worth taking. 



  
 

Not to solely focus on the bad aspects of driving but also the good and the financial implications 
There were a lot of mixed thoughts and feelings on the aim and approach of the Dying 2 Drive event. 

Many of the participants believed the event aimed to blame, scare and put off young people to drive. 

They understood that while it is important to demonstrate what could happen if they were involved in 

an RTC, they believed that it outweighed the positives of driving, which was not discussed. They stated 

that there should be a balance of focusing on the good such as freedom, independence and the 

opportunities as well as what could happen if they were involved in a collision.  

The participants also mentioned that the Dying 2 Drive event solely focused on people getting injured 

or dying because of an RTC. The event did not discuss the financial implications, such as how a car crash, 

whether your fault or not, would affect your insurance, as well as, speeding points and fines, fines using 

a mobile phone behind the wheel and so forth. 

Drip feeding key messages 
Some of the participants stated that it would be beneficial if the Year 7s received a presentation or talk 

at the school on being a pedestrian, passenger and cyclist; which they would then be reminded of with 

messages reinforced in Year 11, when they attend the Dying 2 Drive event, which focuses more on 

driving.   

RECOMMENDATIONS 
The combination of the qualitative and quantitative results leads to some recommendations which can 

inform the future design of the intervention. The following recommendations are put forward for 

consideration: 

10. Consider making all the workshops (particularly the distractions workshop) in the event 

engaging and/or interactive to make students feel more involved, for example, group work, an 

activity or game 

11. Consider incorporating the positives of driving such as the freedom, independence and 

opportunities of learning to drive 

12. Consider altering the distraction workshop to demonstrate and strongly convey that driving is 

not easy and when doing multiple tasks while driving it minimises concentration levels on the 

driving task 

13. Consider using examples that include young people and scenarios that they could find 

themselves in, such as the car crash RTC demonstration, as suggested by the participants, could 

be teenage friends leaving a party in the middle of the night 

14. Consider including financial implications of a crash collision, the fines and points you could incur 

if caught speeding, driving through a red light as well as using a mobile phone behind the wheel   

15. Consider also doing an intervention for Year 7s, making them aware of pedestrian, cyclist and 

passenger responsibilities  

16. Continue to deliver the intervention without resorting heavily to fear appeal and gory images. 

Fear appeals have been proven not to work or be as effective in the long-term as it is the short-

term. The teachers suggested more fear and hard-hitting examples, but this may be because 

most road safety initiatives have been associated with blood and gore, therefore it has become 

the norm (also they were making comparisons to the previous years when they have attended 

the event). However, as the students have suggested themselves this should not be the focus, 

as it becomes very negative and puts some of them off from learning to drive 

17. Consider incorporating real-life situations and coping mechanisms; relating back to being 

interactive – perhaps get them to imagine themselves in real-life situations and encourage 



  
 

them to come up with practical solutions and get them to think critically, this could be done 

through a group exercise or game  

18. Consider ways to reinforce the messages through giving ‘freebies’ (as suggested by a small 

handful of respondents in the survey) or as a follow-up (suggested by the teachers); possibly 

giving out a leaflet which can also prompt conversations at home with family members of what 

they covered and learnt at the event  
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 APPENDIX ONE – AGREEMENT LEVELS AFTER D2D 
Respondents Agreement Levels AFTER the Dying 2 Drive Event  
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38%
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0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

I am able to identify the difference between excessive and inappropriate speed

I am aware of the importance of speed limits

I understand that different roads have different speed limits

I am aware that a car cannot stop straight away

I am aware of the dangers of being distracted by a mobile phone and/or other devices

I will think about my visibility on the roads as a pedestrian or cyclist

I understand the dangers of not wearing a helmet when cycling

L ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ƛŦ L ŘƻƴΩǘ ŀŎǘ ǎŀŦŜƭȅ ƻƴ ǘƘŜ ǊƻŀŘǎ ǘƘŜƴ L ŎƻǳƭŘ ŀƭǎƻ Ǉǳǘ ƻǘƘŜǊǎ ƛƴ 
danger

I am able to challenge those who behave badly in a car

I do not have a responsibility to keep myself and others safe on the road

I will always wear a seatbelt

I am able to challenge others if they are not wearing a seatbelt

Strongly Agree Agree Neutral Disagree Strongly Disagree



  
 

APPENDIX TWO – AGREEMENT LEVELS BEFORE D2D 
 Respondents Reflection of Agreement Levels BEFORE the Dying 2 Drive Event 
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29%
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I was able to identify the difference between excessive and inappropriate speed

I was aware of the importance of speed limits

I understood that different roads have different speed limits

I was aware that a car cannot stop straight away

I was aware of the dangers of being distracted by a mobile phone and/or other devices

I have previously thought about my visibility on the roads as a pedestrian or cyclist

I understood the dangers of not wearing a helmet when cycling

L ǳƴŘŜǊǎǘƻƻŘ ǘƘŀǘ ƛŦ L ŘƻƴΩǘ ŀŎǘ ǎŀŦŜƭȅ ƻƴ ǘƘŜ ǊƻŀŘǎ ǘƘŜƴ L ŎƻǳƭŘ ŀƭǎƻ Ǉǳǘ ƻǘƘŜǊǎ ƛƴ ŘŀƴƎŜǊ

I was able to challenge friends who behave badly in a car

I did not believe I have a responsibility to keep myself and others safe on the road

I always wore a seatbelt

I was able to challenge others if they were not wearing a seatbelt

Strongly Agree Agree Neutral Disagree Strongly Disagree



  
 

APPENDIX THREE – STATISTICAL TESTING 
 

 

Before the 
intervention 

Sample 
size 
(before) 

After the 
intervention 

Sample 
size 
(after) Difference 

Significance 
level*  

I am able to identify the difference between excessive and 
inappropriate speed 63% 350 86% 350 23% P<0.0001 
I am aware of the importance of speed limits  77% 350 91% 350 14% p<0.0001 
I understand that different roads have different speed limits  78% 350 94% 350 16% p<0.0001 
I am aware that a car cannot stop straight away 75% 350 95% 350 20% p<0.0001 
I am aware of the dangers of being distracted by a mobile 
phone and/or other devices 76% 350 93% 350 17% p<0.0001 
I will think about my visibility on the roads as a pedestrian or 
cyclist 59% 350 80% 350 21% p<0.0001 
I understand the dangers of not wearing a helmet when 
cycling 74% 350 91% 350 17% p<0.0001 
L ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ƛŦ L ŘƻƴΩǘ ŀŎǘ ǎŀŦŜƭȅ ƻƴ ǘƘŜ ǊƻŀŘǎ ǘƘŜƴ L ŎƻǳƭŘ 
also put others in danger 79% 350 94% 350 15% p<0.0001 
I am able to challenge those who behave badly in a car 48% 350 70% 350 22% p<0.0001 
I do not have a responsibility to keep myself and others safe 
on the road 52% 350 66% 350 14% p<0.0002 
I will always wear a seatbelt 65% 350 85% 350 20% p<0.0001 
I am able to challenge others if they are not wearing a 
seatbelt 55% 350 76% 350 21% p<0.0001 

 

 

*If the P-value is less than 0.05, the conclusion is that the two proportions indeed differ significantly 

 



APPENDIX FOUR – FOCUS GROUP FACILITATOR’S GUIDE 
 [1] INTRODUCTION  

 “IŜƭƭƻΣ Ƴȅ ƴŀƳŜ ƛǎ !Ƴŀƴ ŀƴŘ LΩƳ going to run the discussion today with my colleague George. 

So, our purpose today is to find out your attitudes towards road safety since the Dying 2 Drive 

event.  

Our job is to make sure we cover all our questions and to make sure that everyone has an 

opportunity to be involved.  

There are no right or wrong answers to any of the questions. 

 ¢ƘŜ ǇǳǊǇƻǎŜ ƛǎ ǘƻ ŦƛƴŘ ƻǳǘ ǿƘŀǘ ȅƻǳǊ ǇŜǊǎƻƴŀƭ ƻǇƛƴƛƻƴǎ ŀǊŜΣ ŀƴŘ ŜǾŜǊȅƻƴŜΩǎ ƻǇƛƴƛƻƴ ƛǎ Ŝǉǳŀƭƭȅ 

important to us. We will try to keep our conversation within 45 minutes.” 

 

Before we get started, here are some ground rules and points of information: 

 

1. Please talk one at a time 

 

2. Avoid side conversations with neighbours 

 

3. We need to hear from everyone in the course of the discussion, but you don’t have 

to answer every question 

 

4. Feel free to respond directly to someone who has made a point. You don’t have to 

address your comments to me. Would like to have a group discussion. 

 

5. Say what is true for you. Don’t let the group decide your opinion for you 

 

6. Respect for opinions: you may find that you disagree with an opinion voiced here 

by another person. That is okay, and I hope you will say so when that happens in a 

respectful and polite way. You may also change your mind in the middle of our 

discussion, perhaps as a result of something that someone else says, and again I 

hope you will say so, if and when that happens 

 

7. We will be recording the session to help us write up responses but everything you 

say here is treated in confidence and you’ll all be kept anonymous. There will be no 

record of what you say with your name on it. We are not going to quote anyone 

specifically using her/his name  

 

[2] ICE BREAKER 

We’re going to go around the group quickly to find out who you are:  



  
 

 
 

36 

Name  

Age 

When you’re planning to learn to drive (next year, next two years, next 5 years or in 

the future but you don’t know when or never) 

 

[3] MAIN QUESTIONS 

²ŜΩǊŜ ƎƻƛƴƎ ǘƻ ǎǘŀǊǘ ǿƛǘƘ ŀ ŦŜǿ ǉǳŜǎǘƛƻƴǎ ƻƴ Ƙƻǿ ȅƻǳ ƘŀǾŜ ŦŜƭǘ ŀǎ ŀ ǇŀǎǎŜƴƎŜǊ ƛƴ ŀ ŎŀǊ 

in the last few months 

 

1. Can you think of a scenario where you have felt uncomfortable as a passenger recently?  

 

Follow up questions: 

o What happened? What did you do? 

o Do you think you behaved differently than you would have done before the 

Dying 2 Drive event? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

2. Do you feel more confident challenging others in cars now than before the Dying 2 

Drive event? For example, those who drive unsafely or act carelessly as a passenger?  

 

Follow up questions: 

o In what ways do you feel confident? 

o How would you challenge them? 

o Has the event influenced you in anyway? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

3. Scenario: LƳŀƎƛƴŜ ȅƻǳǊ ōŜǎǘ ŦǊƛŜƴŘ Ƙŀǎ Ƨǳǎǘ ǇŀǎǎŜŘ ǘƘŜƛǊ ǘŜǎǘ ŀƴŘ ǘƘŜȅΩǾŜ Ǝƻt their own 

car; ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ŀ ǇŀǊǘȅ ŀƴŘ ǘƘŜȅΩǾŜ ƻŦŦŜǊŜŘ ȅƻǳ ŀ ƭƛŦǘ ǘƘŜǊŜ ŀƴŘ ōŀŎƪΦ ¸ƻǳΩǾŜ ƘŀŘ ŀ 

ŦŜǿ ŘǊƛƴƪǎ ŀƴŘ ǎƻ Ƙŀǎ ȅƻǳǊ ōŜǎǘ ŦǊƛŜƴŘΦ LǘΩǎ ǘƛƳŜ ǘƻ Ǝƻ ƘƻƳŜ ŀƴŘ ǘƘŜȅ ƛƴǎƛǎǘ ǘƘŜȅΩǊŜ ŦƛƴŜΦ 

What would you do?   

 

o Would you still get a lift with him/her? [Why? Would your answer have been 

the same before the event?] 

o How else would you get home? 
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o Did the Dying 2 Drive event help you come up with alternative options if you 

were in a similar situation? [What did they say? Was it helpful?]  

o Did they provide any other tips/coping mechanisms? [What can you 

remember? Have you applied it? Can you give an example?] 

 

4. Scenario: !ƎŀƛƴΣ ƛƳŀƎƛƴŜ ƻƴŜ ƻŦ ȅƻǳǊ ŦǊƛŜƴŘǎ Ƙŀǎ ǇŀǎǎŜŘ ǘƘŜƛǊ ǘŜǎǘ ŀƴŘ ȅƻǳΩǊŜ ƛƴ ŀ ŎŀǊ 

with them and two other friends and they keep distracting your friend (the driver) by 

messing around in the back. What would you say or do?  

o Would you say something, or do you think it’s the driver’s responsibility?  

o Would your answer have been the same before the event? 

 

5. Scenario: Now imagine, your friend is using their mobile phone behind the wheel while 

ȅƻǳΩǊŜ ƛƴ ŀ ŎŀǊ ǿƛǘƘ ǘƘŜƳΦ ²Ƙŀǘ ǿƻǳƭŘ ȅƻǳ ǎŀȅ ƻǊ ŘƻΚ 

o Would your answer have been the same before the event? 

 

6. What do you think were the most important messages from the event?  

Follow up questions: 

o What sticks in your mind the most? 

o What did you learn – that you didn’t know before? 

o Has the event influenced you or your decisions in anyway? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

7. What did you like about the Dying 2 Drive event?  

Or what did you think was the most effective? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

8. What did you dislike about the Dying 2 Drive event? 

 Or what did you think was the least effective? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

9. Have you spoken to anyone else about what you have learnt in the event?  
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Follow up questions: 

o Who did you speak to? 

o What did you say? What did they say?  

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

10. Did the event, in any way, put you off from learning to drive?  

Follow up questions: 

o How so? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

11. How would you change the event, so it would have more of an impact on young 

people’s behaviour in a car or on the road? i.e. how the message is delivered? 

 

Follow up questions: 

o Why do you think that would be more effective? 

Probing questions: 

o Please tell me more 

o Please give me an example 

o Non-verbal: remain silent/nod head/use puzzled expression 

 

12. Is there a specific behaviour that road safety interventions should target for young 

people? 

 

Follow up questions: 

o Why do you think that? 

Probing questions: 

o Please tell me more 

o Non-verbal: remain silent/nod head/use puzzled expression 
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